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Do children who live in an institution and attend 
a public school differ greatly from pupils who live in 
individual homes? This question has been of outstanding 
interest to the writer who teaches in a school whioh has 
an enrollment one third of which consists of institutional 
children. The members of the faculty of the school seem 
to think the ohildren from the orphanages are marked. The 
following representative statements were made by teachers 
who deal with the children from the Louisville Baptist 
Childrens' Home and the Christian Orphans' and Widows' Home. 
'It is quite difficult to place your 
finger on the difference between in-
stitutional children and those reared 
in a private home. I have found that 
the orphan feels that he is in a seg-
regated group and this oauses him to 
feel inferior. The children lack in-
itiative and responsibility and be-
cause of this they have a difficult 
time adjusting themselves with the 
outside world.' 
'The teacher's word or appraisal means 
everything to the institutional child. 
His school life is based on the teach-
er's opinion of him. The school seems 
to be the or~han's ohief interest.' 
'Children seem very dependent on the 
teacher's aid in helping them keep 
their school supplies. They do not 
feel the responsibility of ownership. T 
" 
'I have found the children from the 
'homes' are very clanish which is 
probably due to timidity. They stay 
with their own little group at Sun-
day School and even at parties. We 
are definitely trying to encourage 
them to be more sociable by having 
our pupils invite the orphans into 
their homes. t 
It is assumed by leading educators and psychologists 
that an institutional environment and training leave their 
mark upon the child. 
It is generally believed that the 
percentage of the retarded mentally 
defective children in child caring 
homes is higher than among general 
school population. This belief may 
be justified, but objective statis-
tical evidence is neither abundant 
nor conclusive. Davis t comparative 
study of a thousand children in 
orphanages and five hundred Texas 
school children of the Same grades 
showed 45~ of the public school 
children mentally below age as 
against 73,~') of the orphanage. 1 
If this is true, of what value is such knowledge to' 
teachers of institutional children? 
With this in mind, the writer has undertaken in the 
following study to assemble material and interpret facts in 
order to determine whether there exists an appreciable diff-
erence in aChievement, social adjustment and personality 
between public school children who live in an orphanage and 
those who live in the private homes of the same community. 
The writer shall endeavor to illustrate by charts, 
<; 
graphs, tables and d.iscussions any differences which exist. 
The knowledge, if such differences exist, should be of value 
to both administrators and teachers in grading and classify-
ing pupils, in providing suitable curricula, in improving 
instruction and in aiding the institutional child in malcing 
social adjustments. 
4 
The material for this thesis was collected in the fol-
lowing way; through intervie\"1s vlith the children, their teach-
ers, matrons and superintendents, ministers and board members 
of the institutions, from records of the attendance and Cen-
sus Bureau of the Louisville Public School System, from re-
cords of the Louisville Board of Health, from records and 
case studies of the children who attend the Englehard School, 
from interviews with members of the Louisville Psychological 
Bureau, the Board of Christian and Baptist Orphanage and 
parents of the individual families. 
Therefore, it is the purpose of this thesis to show 
what differences, if any, exist in aohievement, social ad-
justment, and personality between institutional children and 
children from private homes. 
1 
Cooper, John, Children's Institutions, p. 415. 






A. Selection of group 
The children with which this study deals were en-
rolled in the :four divisions of the Sixth Grade of Victor 
H. Englehard School, September, 1943 to January, 1944. 
In order to set up two groups for the, study all 
forty institutional children, who were enrolled in the sixth 
grade, were considered as the experimental group. From the 
remaining sixth grade children, forty were selected to match 
the I.~.ts of the institutional group, as nearly as possible. 
The Kuhlman-Anderson Intelligence Test, Grade VI, was admin-
istereo to the four divisions of sixth grade students in Sept-
ember, 1943. This test waS used as it is the one accepted by 
the Research Bureau of the Board of Education in determin- ' 
ing the I.Q. of all sixth grade children throughout the city 
school system. 
The only objective basis for the selection of the 
two groups was the result of the I.Q. test and the fact that 
the students were placed in the sixth grade. With so small a 
group from which to choose it was impossible to pair the 
pupils by chronological age or sex. 
123 4 
Pressey, Lincoln, Burnham, and Wreschner have 
agreed that sex differences in general intelligenoe, if 
they do exist, are not great enough to be important and 
that girls between the ages of 9 and 15 tend, on the aver-
age, to surpass boys. This may be due to the fact that 
they mature earlier than boys. 
In view of the above statement and because of the 
limited number of pupils enrolled in sixth grade, sex was 
not considered in the pairing of the groups. 
1 
L.W. Pressey, "Sex Differences Stlown by 2544 School 
Children on a Scale of Intelligence", Journal of Applied 
Psyohology, II, November, 1918, p.224. --
2 
E.A.Lincoln, Sex Differences in Growth of Amerioan 
Sohool Children," p.48. 
3 
W.H.Burnham, ttsex Differences in Mental Ability" 
Educational Review, 152, November, 1921, p.280. 
4 
A. Wresohner, "New Studies and Mental Differences 




B. Collection of Data 
Data - The experimental data are given under three 
headings. 
1. Environmental Factors - those factors over which 
a child has little control, such as, the condi-
tions and influence which affect his gro\vth and 
development. 
< a. A detailed study of the Christian Orphans' 
and W·idows' Home, the Louisville Baptist 
Childrens t Home, and the homes of forty child-
ren, was made to observe: 
(1) Physical conditions of the Home 
(2) Daily progrrun 
(3) Diet and health 
(4) Type of guidance 
(5) Provision for study 
(6) Facilities for recreation 
(7) Ethical training 
b. Survey of the institutions WaS made in the 
following ways: 
(l) Numerous visits to the home 
(2) Interviews with superintendent and matrons 
(3) Interviews with pupils 
8 
" 
(4) Study of the Survey made September, 1943 
(5) Reports from visiting teacher of her con-
tacts with the Home 
(6) Pupil analyses of their daily diets 
9 
(7) Questionnaire concerning physical condi-
tions of child's home, daily program with-
in the home, opportunities for leisure time 
activities and ethical training 
(8) ChilCl.ren kept five daily records of their 
diet and activities for 24 hours 
c. The survey of the children from the private 
homes was made in the following ways: 
(1) Conference with visiting teacher (visiting 
teacher contacts every family of children 
attending school) 
(2) Interviews with ministers and Sunday School 
teachers of the neighborhood churches 
(3) Interviews with children 
(4) Personal visits to the homes 
(5) Questionnaire given to the children (sample 
copy page t "$;&' ) 
(6) Pupils kept a record for 5 days of their 
daily diet and activities 
The comparative study of environmental factors of pri-
vate homes and institutions was made to see of these condi-
tions show any appreciable difference and if they affeot the 
10 
child's school life. 
2. Educational Factors - those common skills, abil-
ities and subject amtter learnings in which mast-
ery is required of a sixth grade pupil. These 
include intelligence, achievement in reading, 
arithmetic, spelling and language usage. 
a. The two groups were given the Progressive 
Achievement ~, Form B in September, 1943 
this being the same test given by the Research 
Department of the Board of Education to deter-
mine the achievement of all sixth A students 
in the city. 
b. In January, 1944, Form C of the same test was 
given to determine the improvement made during 
the five months. Graphs and charts were made 
to show the advancement in arithmetic, reading, 
language and spelling, of the pupils during 
this term. A line graph showed the compari-
son of improvement of the two groups. 
c. A comparative record of attendance and punctu-
ality was kept for a period of five months. 
This record included the reasons for absence, 
truancies and tardiness. The results of this 
study were shown in tables for the purpose of 
comparison and were used to show the effect of 
11 
absenc.e and punctuality on advancement of pu-
pils during the term. 
d. The children's past school records were con-
sulted to find the number of terms they had 
been enrolled in Engelhard School, the number 
of terms they had failed to be promoted, and 
the number of different schools they has at-
tended. This study Was made to show which group 
had to make the most adjustments to a new 
school environment and its effect on their 
school achievement. 
3. Personality Factors - are the sum total of the 
constant modes of behavior and reaction in both 
external and internal aspects. 
a. A questionnaire of 65 questions was given to 
make a study of attitudes, social adjustments 
and personality of the two groups. 
b. The teacher rated each child 1, 2, or 3 as 
to Personal Habits, Social Habits, and Work 
and Play Habits. These citizenship traits 
are the ones on which the children are rated 
each month at school. The following is a copy 
of the citizenship record of the report card 
used by the Louisville Public School System. 
(1) Personal Habits 
Takes pride in appearance 
Shows reasonable amount of self-control 
Is polite in speech ana action 
(2) Social Habits 
Shows good sportsmanship 
12 
Helps to carry out suggestions of the group 
Respects public and private property 
(3) Worle and Play Habits 
Has orderly habits of work 
Makes good use of his time 
Shows self reliance 
Originates new enterprises for self and 
group 
c. Children wrote essays on 
(I) How I Spend My Leisure Time 
(2) What ltd Do With Fifty Thousand Dollars 
(3) My Lifets Career 
(4) Books I Have Enjoyed 
In order to answer the question, "Do institutional 
children differ greatly from children of private homes?" the 
results of these procedures were studied to get a total p~ct­
ure of the children of the two groups. 
CHAPTER III 
A COMPARATIVE STUDY 0]' TH}!; ENVIRONMENTAL FACTORS 
" 
CHAPTER III 
A COMPARATIVE STUDY OF THE ENVIRONMENTAL ~1ACTORS 
In answering the question, "Are institutional children 
different from children in a private home?tt - a study of the 
environment of the child had to be made. This survey includes 
a study of the community, the school, the private homes and 
the two institutions. 
Making a survey of the group of forty people from 
private homes was very difficult as most of the material had 
to be obtained by means of questionnaires. The visiting teach-
er, the principal, and the minister and Sunaay School teachers 
were a great aid in collecting information. Like Whitley 
they realized that the environment plays an important part 
in the development of a child. 
The more one knows about the whole en-
vironment of any child the better she 
is equipped to give him that which he 
needs most. Insufficient or improper 
nourishment, poor living conditions, 
inherited abnormal tendenCies, these 
and a host of other factors, all have 
their influence on a childts behavior. 
How much time do the children spend 
with the rest of the family? Are 
mothers and fathers comparative strang-
ers to their children, or trusted com-
panions? Are parents well-informed or 
ignorant, aesthetically cultured or 
cheap and tawdry in their tastes? How 
do they spend their leisure time? What 
are their habitual recreations? Do 
they attend church? Are the parents in 
harmony with each other, or is there 
14 
constant friction, SUsplclon, impatience, 
Sarcasm in the atmosphere of the home? 
How are the children treated? Are they 
held to any responsibility? Are they 
given money whenever they ask or do they 
have a weekly allowance? Have they a def-
inite bedtime? Have they a place to play 
in the home? 
All these things will make the greatest 
kind of difference in Inoral development. 1 
15 
Everyone realizes the importance of environment in the 
development of a person. The environment touches every phase 
of a person's life. Freeman carried out an investigation 
with a group of children in foster homes to determine whether 
the intelligence of a child was affected by the character of 
his environment. 
1 
A group of children were tested before 
placement ana then retested after sev-
eral years of residence in a foster 
home. A comnarison of tlleir ratings 
on the tests gave evidence of a sig-
nificant improvement in intelligence, 
as measured by intelligence scores. 
A study of certain sub groups showed 
that the children in the better foster 
homes gained considerably more than 
those in poorer homes. Furthermore, 
the children who were tested and adopt-
ed at an early age gained more than -
those adopted at a later age. These 
facts seem to indicate that an improve-
ment in environment produces a gain 
of intelligence. 2 
Mary T. Whitley, A Study £! the Primary Child, p.1S. 
2 
National Society for study of Education Yearbook XXVII, 
Part I, The Influence of Environment on the Intelligence, School 
Achievem"8ri""t' and Oonduc't"of .toster OhiTIrreYr;" Frank Freeman,Karl 




In many studies of individuals it has often been 
found that "before and after" tests show ohanges in intelli-
genoe after ohildren have been changed from one environment 
to another. Gains in I.~. have been found after children 
have been moved from institutions or underprivileged homes 
to a better environment. 
In a study oarried out in a nursery school at an or-
phanage, by Skeels, it was found that the children who attend-
eel the nursery sohool showed an average gain of 4.6 points 
in I.~. The control subjects who did not attend this sohool 
l 
showed an average loss of the same amount. 
In order to get an understanding of the children a 
study of each child had to be made. It waS necessary to know 
about his environment, his physical and mental ability, his 
attitudes and wishes, and his oonceptions of life itself. 
Kilpatrick says this is the "total situation". This idea 
is ummed up in the following statement: 
The more olosely we look at life itself 
the newer biologic view of organism helps 
us to understand behavior as nossibly 
never before. Any organism is seen as a 
self regulative pattern, inextricably in-' 
terwoven with environment. \Vhen by a 
ohange either, within or without, the or-
ganism, the equilibrium of the organism 
is upset there ensues a strain which we 
variously call need, want, wish, drive, 
preference, or th~ like. Consequent up-
on this strain there ensues movement di-. , 
rected toward the environment which 
tends to restore the lost equilibrium • 
• • • Any organic activity is as much 
the affair of the environment as it is 
the organism. Any habit of the child 
belongs as truly to the situation as 
to the child for it jOins both together, 
and the situation is the actual total 
situation in all its particular man-
ifestations to which the child is in 
fact sensitive. • • • The whole child 
with all its effectual past now aot-
ually located in a present concrete s 
situation with all its effectual con-
nectedness - this is the only unit. 1 
17 
To know the whole child should be the aim of a person 
making this study. An effort has been made to obtain as much 
information as possible regarding social and personality 
ad,iustment, as well as his academic achievement. 
The community, the school and the home are the three 
major influences in a child's life. A study of each of the 
factors will follow. 
A The Community 
The Victor H. Engelhard School is located at 119 East 
Kentucky Street. This is in the central district of the city 
and as a consequence the pupils of this school are not living 
in the most favorable part of Louisville. The neighborhood 
has changed from a wealthy, cultural residential section to 
a rooming and boarding house district. 
I 
W.H.Kilpatrick, A Reconstructed Theory of EdUcation 
Process, pp. 3-7. 
The fact that 95 percent of the children chosen for 
this study live in rented dwellings or rooming houses show 
that the mobility of the neighborhood is extremely high. 
only two families of this group own their homes. 
In the Housing Bulletin on Block Statistics Dr. 
Truesdell states that there was a total of 481 structures 
or buildings in tract 61, which includes the school com-
munity. From these structures 1234 dwelling units have 
1 
been made. 746 of these apartments have no private baths. 
18 
At first the rooming and boarding houses were occupied 
by a very respectable, industrious class of people. As more 
homes were converted into rooming houses, the people living 
in them were more underprivileged than formerly - people with 
low standards of living and morality, degenerate drifters 
from other cities. 
On a trip with the visiting teacher it can be observed 
that it is not unusual for a large family to be living in one 
or two rooms. Often the furniture consists of a bed, table, 
and a chair. Many times the family sleep and eat in the same 
room. This type of apartment is often found on a third floor 
or attic or back room over some business concern. The light-
ing conditions and ventilation are poor, to say nothing of the 
crowded conditions. 
1 
Leon E. Truesdell, Housing, Louisville Block Statis-
tics, 1942, p.18. 
19 
Sometimes when investigating why certain children came 
to school dirty it waS found that several families used the 
same bath, or that there 'vas no bath in the house, and all 
water for bathing facilities had to be heated upon the gas 
stove. The children v{ho live under these conditions are to 
be commended for their appearance, for in the majority of 
cases they do the washing and ironing of their clothes. 
A part of the school district, on Preston Street, a-
bounds in cheap restaurants, second hand stores, saloons, and 
pool houses where alleged gambling and o.rinking take place. 
Negroes, with undesirable characteristics are fast becoming 
in the majority in this neighborhood. Truesdell's report 
1 
stated there are 170 non-white adults in the census tract 61. 
In spite of the deterioration of this community it still 
remains an interesting neighborhood for children. Within walk-
ing distance of the school are two parks, a swi~ing pool, 
two public libraries, twelve churches, two of which hold reg-
ular bi-weekly recreational and Bible study periods for the 
children in this district. There are two hospitals, a d.airy, 
garages, and filling stations by the scores, a fire engine 
house, and two high schools. 
The high schools play an important part in the life of 
the children as they watch all extra-curricular activities, 






beoome a nuisanoe to the janitors of the so.11001 in the late 
afternoons. It is an asset to have a high sohool in the same 
oommunity as an elementary sohool, as eaoh student looks for-
ward to the time that he, too, will be a part of this school. 
Engelhard Sohool children are again fortunate that the 
Memorial Auidtorium is so near. All ohildren's concerts and 
lectures are well attended by the pupils as about twenty per 
oent of the sohool enrollment buy season tickets. The prox-
imity pf the building eliminates all problems of transporta-
tion sinoe the pupils and teaohers walk over. 
The Y.M.C.A., although out of the sohool aistrict, holds 
the interest of the boys. Eaoh child is encouraged to aooept 
a part payment membership from the Y. Almost every boy above 
the age of nine has had a membership at the Y. Some of them 
do not enjoy these aotivities and soon drop out, bu the major-
ity keep going several afternoons a week. A few boys carry 
papers in the afternoons and prefer to go to the Y at night. 
These many places of interest when used properly prove 
to be both enjoyable and eduoational to the ohildren of the 
comrlluni ty. 
B The Sohool - -------
Victor H. Engelhard School, an elementary public school 
of six grades, is housed in a brick building eighty years old. 
It has three stories with rather small rooms, no oloak rooms, 
21 
and very little Dlodern equipment. Three classes are held in 
portable buildings which are not conducive to study, as the 
noise from the street and playground is very disturbing. There 
is very little space for recreational activities of any kind. 
The lunchroom and toilet facilities are separated from the 
main'building. 
Although the building is old and lacks many of the 
modern equipments, it is made quite attractive by the children 
and teachers. Each teacher prides herself on the appearance 
of her classroom as she feels that this room must interest 
the Child, as he is a part of it for several hours a day. 
Children are often heard to remark. about the different new 
articles, pictures or paintings which they have seen in diff-
erent rooms. 
District Lines Victor H. Engelhard School 
Grades: 1 - 6 and Kindergarten 
Northern: Broadway and Jacob Street 
From the intersection of3rd and Broadway 
east (including Broadway) to 1st, then east 
(not including Broadway) to Floyd, then south 
(including Floyd) to Jacob, then east (not 
including Jacob) to Preston. 
Eastern: Preston street and Jackson Street 
From the intersection of Jacob and Preston 
south (including Preston) to Breckinridge, 
then east (including Breckinridge) to Jack-
son, then south (including Jackson) to Oak. 
Southern: Oak Street and Ormsby Avenufl 
From the intersection of Jackson and Oak 
Map of Engelhard School District showing three types of 
living quarters, religious and social institutions, and 
places contributing toward social deterioration. 
LEGEND 
Map of the School District 
Boundary 
One side of street only 
Area of rooming houses and old houses converted 





• Residences of children in the study 
Rooming houses 
Dwelling places in rear, and on second and third 
floors of old business houses 




Map of Engelhard School Di strict showing three types of 
living qUarters, religious and social institutions, and 
pl aces contributing toward social deterioration. 
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Western: 
west (not including Oak) to Floyd, then 
west (including Oak) to 1st, th.en south 
(including 1st) to Ormsby, then west 
(not including Ormsby) to 3rd. 
Third street 
From the intersection of Ormsby and 3rd north 
(including east side of 3rd) to Broadway. 1 
A factor which makes the Engelhard School community 
24 
different from other schools is the location of the BaPtist 
Childrens' Home at 1022 First, and the Christian Widows' and 
Orphans' Home at 225 East College Street. Approximately one 
third of the school's enrollment is made up of children from 
these institutions. 
All forty children fram the institutions who were en-
rolled_ in the sixth grade were selected for this study. These 
children have a varied background, as they come from many 
sections of the state. Many of them had attended school only 
a few months out of the year-. One can see that educational 
requirements for entrance in these homes are not so strict 
because of the many children who are over-age when they enter 
the school. According to the latest policy in the Orphans' 
Friend in November, 1940: 
1 
• • • • any orphan or half orphan 
(boys up to nine years of age, girls 
up to twelve years of age) is eligible 
Record of School District Lines - September, 1943 
Files of Superintendent's Office, Louisville Board of Education, 
LouisVille, Kentucky. 
for admission to the Home if sound of 
body and mind; and their admission is 
recommended by the Baptist Churoh, and 
if those having rightful authority 
over them will oommit them legally to 
the oustody of the Home as required by 
our Charter and By-laws. •••• nor 
shall any ohild be admitted who, from 
oharaoter or from unsoundness of body 
or mind, is likely to interfere with 
the morals or health of other ohildren 
in the Home, or otherwise injuriously 
or adversely affeot them. 1 
The ohildren selected from the individual homes were 
ohosen by their I.Q.'s to matoh the institutional children. 
Seven pupils from private homes had traveled from state to 
state with their parents who were seeking work. Nine had 
oome from oounty sohools where they had attended only a few 
months during the year, and two had not even enrolled in a 
sohool the preoeding year. Others had spent their whole 
sohool oareer in Engelhard Sohool. Thus, this group also 
had had a varied baokground, but it represents a oross seo-
tion of the sohool enrollment during the period, September, 
1943 to January, 1944. 
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A Study of ~ Children ~ Private Homes. The follow-
ing information about the private homes and habits of the 
. forty children selected for the oontrol group in this study 
were obtained from informal interviews with the children and 
1 
Re~ort of a Survey of the Louisville Baptist 
Orphans' Home made by Child Welfare League of America, New 
York City. 
26 
with the school visiting teacher, a questionnaire, visits, 
into the homes and from compositions written by the children 
about their personal experiences. 
Most of the families of the priVate home group are not 
large as may be seen by the chart. 
TABLE I 
Number of Children in.ill Family from Private Homes 
Total 
No. of Children 1 2 3 4 5 6 7 103 
in family 
No. of Families 8 16 8 4 2 1 1 40 
represented 
Eighty percent of the children in this group come from 
families vnth three or less children. Only eight children 
have four or more siblings in their families. 
These families live in furnished rooms or rent small 
apartments. Only two children stated that their parents owned 
their homes. Five children who lived in furnished rooms said 
that they would only be in the city a short time and that their 
family owned a home in another city. More than one third of 
the group live in either one or two rooms. The smallest fam-
ily consisting of one child had the largest home, a six room 
house, while the family of seven children filled to capacity 
a small dark four room apartment. Only three children indi-
cated that they possessed a room of their own. Some of these 
apartments, although small and with very little furniture, 
were attractively kept. Many were exceptionally clean and 
orderly, in spite of the fact that the one room might serve 
as kitchen, bedroom, and living room. In one of the homes 
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a sixth grade child welcomed the visitor. The girl was the 
housekeeper and told with pride how she was able to come to 
school and care for the home, too. Mothers have told the writer 
that they do not like the crowded conditions with which they 
have to live but that it seems impossible to find dwellings 
in a better location now. 
The very poorest of families are also represented in 
this group. Six homes are in the rear or over business houses. 
The entrances are like long, dark alleys and the interiors 
are not much better. The sanitary conditions are poor and 
and it was found in one place that one bathroom was shared 
by eighteen people. Some of the apartments are attic rooms 
with a tew pieces of second hand furniture. 
Most of the children live in a few rented rooms. Some, 
however, occupy the cottage type house where a person can stand 
at the front door and see straight back to the kitchen. We 
are told that the house does not make a home, and it is the 
truth for the writer found some "homes" among the poorest of 
dwellings. 
In checking the occupations of the fathers, an interest-
ing variety was discovered. Among the fathers we find: 
• 





1 insurance agent 
1 carpenter 
1 baker 
1 taxi driver 
1 welder 
Four fathers are in the Army, twelve others are not 
living at home, and three are deceased. 
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The war has certainly changed things for these people. 
In eight cases both mother and father are at work. Twenty-
five mothers are gainfully occupied outside the home. The 
mothers' occupations are as follows: 
11 house wives 
7 factory workers 
6 keep rooming houses 
5 defense workers 
3 sales ladies 
2 taxi drivers 
1 baker 
1 gasoline station attendant 
Three of the children do not live with their parents, 
but with relatives. 
Since so many of the mothers work outside the home it 
has put an extra burden on the father and the children. The 
children often have to do the purchasing of the food and the 
cleaning of the home. The writer has seen Shoulders thrown 
back and eyes dance when the children proudly state that they 
are the cooks in their homes now. Several of the girls say 
that they clean house before coming to school. Some of the boys 
they have the food purchased and vegetables ready to cook when 
mother comes home. Most of the group seem to know the value 
of money and the cost of particular foods for they have had 
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the experience of purchasing them. Contributing to the family 
as this group is doing really develops responsibility and 
initiative. If the child has been properly trained and is 
dependable this experience of a few hours of extra responsi-
bility may prove to be a blessing in disguise. 
However, the working of both mothers and fathers has 
its di'sadvantages. The child often has to awaken himself, 
get ready for school, eat a cold breakfast, or cook it himself, 
lock up the house and then come to school. The day certainly 
has a brighter outlook if he has someone to tell him a cheer-
ful goodbye. Then nothing is worse than to come home from 
aoh~ol and enter an empty house~ with mother gone. Two child-
ren asked if they could be permitted to leave school at the 
first tap of the bell so that they could get home in time to 
see their mother before she left for work. If they did not 
hurry home, the only time they could see her was dUring the 
week-end, as she did not get in until after they had gone to 
bed. Another boy said he hated to go home for his father; 
mother and sister were never home and he got lonesome. He 
usually spent most of his time in the afternoon and until 
bed time with some men in the pin ball repair shop. His one 
ambition now is to manufacture pin ball machines. He said, 
"Why, those men are teaching me to do repair work, and they 
trust me. I get to package all the change and no one stays 
in the room to watch me. When someone really trusts me I 
wouldntt think of being dishonest." If for no other reason 
than the location of the place where this boy "r1angs out" 
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he would be much better off under one of his parents' super-
vision and playing witD a group og boys. Another chiilid said, 
"I just hate to go home. There's nothing to do after I've 
straightened up the house. Mother and I used to have a good 
time before Daddy went to the Army." 
It seems that the girls can find something to do and 
seem better satisfied with their parents working than the boys. 
It may be that the boy feels more lonely and insecure, as he 
is not familiar with housework, and beling left alone. Miss 
Henrietta Addition, head of the Westfield, N.Y. State Farm 
Reformatory for Girls, states that two needs are paramount 
in the life of every child. 
Every child needs love and security, 
which implies stability in the home 
and responsibility on the part of one 
or both parents. The child who grows up 
up in a loveless home, insecure home 
is ripe for delinquency. 
No matter how ~oor the home, if one par-
ent is a strong, loving and responsible 
factor in the child's life, that child 
is well started on the road to good 
oitizenship. 1 
When mothers are working the proper ty,e of guidanoe 
oannot be given by a landlady or some housekeeper. Then when 
parents oome home there is little time to be with the ohildren 
1 
Henrietta Addition, "Bad Girl Raa. a Bad Home", 
Louisville Courier-Journal, July 23, 1944. 
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as they wish some recreAtion themselves, or there is work to 
be done in the home. The child gets little assistance \rlth 
his school work from his family. Eight children are helped 
regularly at home with their school work. All homework is 
done and checked before they go to play. Fifteen are aided 
sometimes. The rest of the group are never or very seldom 
helped with matters pertaining to school. Most of the homes 
are not conducive for study. vVhen one notices the few num-
ber of rooms in the home, and the size of the family, 
Table II, he realizes that it is difficult for the child. to 
concentrate under these conditions. 
TABLE II 
Number .2!. Rooms Occupied .Qz Each Family 
No. of rooms 







3 4 5 
9 15 ' 5 
6 
1 
These families live in rather crowded quarters. More 
than one third of the group live in one or two rooms. Only 
three children indicate that they had a room of their own. 
Each of the forty children possessed a library card 
and 60 percent of them were using the library regularly. 
Several boys earned their Red Cross pins by serving fifty 
hours last term at the Red Cross Chapter House. Three child-
ren took advantage of the free art classes at the Art Center. 
Three took music lessons. Many of this group had season 
i < 
tickets to the concerts given by the Cincinnati Symphony 
Orchestra. Any day one passes the Male High a few children 
from this group may be seen playing football or baseball in 
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the school yard. There are few places to play in this neigh-
borhood. as the yards are either small or the children are 
not allowed to play in the yard. A few alleys which are not 
frequented by cars are used extensively as playgrounds. Shelby 
Park is really a godsend to this community because of the 
playground, swimming pool, and library. 
Three boys and four girls are members of scout troops 
which meet in the neighborhood. Four boys have joined a Junior 
Commando group under the leadership of a high school boy. They 
meet with other members and drill each Saturday in the school 
yard. Several boys and girls are members of the Y.M.C.A. or 
Y.W.C.A. Two of the neighborhood churches have Bible School 
one afternoon a week for the children where they have a short 
period for Bible study and an hour and a half of handicraft 
work. ~velve people from this group have choir practice one 
afternoon a week at school. 
As the community is near the center of the city the 
children like to keep up with the latest picture shows. The 
result of the questionnaire showed that three pupils out of 
the group saw ten shows during the month of November; thir-
teen saw over three shows; t\velve saw only one and three child-
ren did not go to picture shows. A l')icture show is a special 
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treat to the child and is often given as a reward by the 
parent. 
Since so many odd jobs are now available for children 
of these ages, a child does not have to ask parents for money, 
but can earn spending money during his spare time. The inquiry 
showed that 25 children from the private home group earned an 
income. 
TyPes of Work Done £z Children in Private Home Group 
Type of work 
do housework 
wash dishes 
go to store -run errands 
keep children 
oarry paper routes 
sell papers 
clerk in store 








The children besides working outside the home often 
have an added res})onsibility of checking on thie own personal 
health habits. Parents do not have the time to supervise the 
children as they once did. 
Since the children often plan the meals they may not be 
as healthful as w'hen the mother planned them. As nutrition 
and diets were stressed at school, it was hoped that some teach-
ing may have oarried over into the home. After a survey of 
the week's diet had been made it was im-)ossible to s,ay how much 
teaching had taken effect. 
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The following menus were three sample diets which were 
copied from the records of three pupils who made an analysis 
of their food s. 
I 
chipped beef with 







































biscuits - jelly 
hot tea 
One can see from the menus that there is a definite 
lack of freah fruit and vegetables. Is this because mothers 
are working, and do not have time to prepare fresh food? Only 
three children said they had actual charge of planning meals. 
Most mothers left a grocery list for the child. 
The children are very conscious of food values when they 
buy their lunches in the lunchroom. They have a great deal 
more money to spend then formerly, and most of them buy a well 
balanced lunch at school. This may be due to the teacher t s 
supervision. Of course, there are a few stUdents whose parents 
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give them money abd who stop at the corner grocery. The re-
sult is a lunch of marsh,allowy cakes or so:!.gy pie. 
vVhether or not the diet has had its effect upon the health 
of the chi~d during this study is difficult to say. However 
many absences were caused by upset stomachs. It is known that 
the personal illness of the child is the largest single oause 
for excused absences. The maintenance of good health is there-
fore an important factor i~ school attendanoe. The children 
are watched carefully at school for any signs of illness. 
If a child is ill, after a careful investigation has 
been made as to whom will c are for him, since so many mothers 
work, he is sent home with a note. Often a child must be oared 
for by the landlady. Sometimes mothers are oalled from their 
work. If the child were quite ill it might be neoessary for 
the teacher to take him to the home of a relative. 
Eaoh child is given an examination of eyes, skin, throat, 
and teeth, at the beginning of each term. The results are 
placed on his health card and copy sent to his parents. Ar-
rangements are often made for tonsilectomies at the General 
Hospital and dental care is given for the asking at the Dental 
Clinic. Many children from Engelhard School take advantage 
of these services. It has been noticed that correction of 
teeth defects must be closely watched in the group from the 
private homes. 
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C ~ Institutions 
The Louisville Baptist Childrens' Home 
The Louisville Baptist Childrens' Home waS established 
in 1869 to care for children whose parents were killed in the 
Civil War. 
The main building is a large three story brick erected 
at 1022 First Street, in a deteriorating residential section 
of the city. It is out of date in style and plan but is well 
built and preserved. The laundry and heating plant are lo-
cated in the rear of the main building. Most of the dwellings 
within several blocks are now boarding and rooming houses. 
Schools are easily accessible, with an elementary school only 
two blocks away. There are three Baptist Churches, two librar-
ies, two parks, and the Memorial Auditorium within walking 
distance. 
The main building seems to be in good repair bu the 
interior decoration seams rather drab in appearance, since 
brown and tan, or tan and green colors are used throughout the 
building. The first floor contains the office, a living room, 
chapel, dining room, pantry, refrigerator room, the small boys' 
dormitory and playroom, study hall, matron's and housekeeper's 
rooms, sun porch, baths, and long dark connecting halls. 
Ample provision is made for removal of the 125 children 
in case of fire, as there are three stairways and a spiral slide 
escape which is at the rear of the building. 
The second floor consists of dormitories, rooms for 
the matrons, playroom, living room, and baths. There are 
separate toilet and bathroom facilities for each dormitory. 
The large glassed enclosed porches are used as the children 
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like. The attic happens to be the general storeroom. "The 
contrast in appearance and attractiveness between the boys' 
dormitories and the girls' is quite noticeable. Every effort 
had been made to make the living quarters of the girls' at-
tractive, While there seemed to be no evidence of interest 
in the boys' surroundings. Although one matron felt that 
"boys don't care", one child had made an effort to add to his 
surroundings by putting a picture of a dog and a small silhouette 
on the wall by his bed. Another had tacked a world map above 
his double decker bed. No other sign of life or interest Was 
1 
in the boys' dormitory." At school when a child gave an un-
usually well-drawn picture to the teacher, he WaS told to 
keep it, with the suggestion that he put it up in his romn.. 
He immediately replied, nOh, you keep it. Some of the boys 
will just tear it up if I take it home." Most of the dormi-
tories seemed dark, since all the lights were in the ceiling. 
The playroom and dormitories always had to be lighted by 
electricity, even in the daytime. The playrooms were sadly 
1 
Child Welfare League of America, Report o~ Survey of 
the Louisville Baptist Home, September, 1943, p.43. 
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lacking in play equipment. There were few games, or personal 
possessions. During the holidays, toys are very plentiful, 
but are soon destroyed as they are not usually the permanent 
type. The chil,dren are encouraged to play outside if the 
weather permits. This playground is very inadequate, but it 
at least gets the children in the sunshine. The favorite 
sport of both boys and girls is baseball. They have a small 
diamond which is constantly in use. Quite often the "Home" 
team will playa team in the neighborhood. The children of 
the oommunity are invited in to see the game. Several sWings 
are placed on one side of the yard. They seem to be oooupied 
mostly by the younger children. Two boys had tried to have 
a garden of a few plants in a tiny space in the corner. 
In the Report of the Survey of the Louisville Baptist 
Children's Home, made by the Child Welfare League of A3erica, 
Mrs. Kate Bullock Helm said that the institution was to be 
commended upon the physical care given the ohildren. An eB- , 
oellent volunteer pedistrioian, the chief of a medical staff, 
is on call, and drops in when possible. When a ohild enters 
the home he is given a thorough examination, whioh inoludes 
the Tuberculin test, Ylasserman and Kahn, Dick and Shick Tests, 
G.C. Smear for girls. Children with positive smears are not 
accepted in the institution. 
In a letter of 36-10-27, replying to a request for the 
~->- -- ----- ._--" 
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admission of a child to the Baptist Children's Home, is this 
statement: 
Doctor is not accepting any child 
in the institution without first giving 
them a thorough trial. We will take the 
child into the Bome and keep him two 
weeks, or longer, and then notify you if 
he measures up to our standards. This 
is a recent ruling passed. 
A health record is kept on each child. A practical 
nurse is on constant duty and is usually kepy busy as the 
children bring their complaints to her. A "nurse line" is kept 
after breakfast and before supper. Colds are isolated at once. 
Serious illnesses are always under the care of a physician, 
and severe cases nre sent to a hospital. The school nurse 
1 
keeps in constant contact vli th the "home" nurse. 
The increase in height and weight are always recorded 
on the child's report card. This weight is again checked 
each month by the nurse. If a child is not gaining he is put 
on a special diet. The children seem to be well fed. The 
children recorded all foods eaten during the first week of 
November. The following menu WaS taken from one of the child-
ren's records when he waS evaluating his diet. 
Breakfast Dinner Supper 
hot Bereal meat and gravy beans 
toast and syrup mashed potatoes potatoes 
eggs peas bread 
milk bread and milk milk 
1 
Report of Survey of the Louisville Baptist Orphan's ijome, 
made by Child Welfare League of America, Inc., September,1945 
p.65. 
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When the diets were followed day by day, it was found 
that chickens, eggs, and milk were frequently served. However, 
more green vegetables and fruits should have been used. The 
children from the Baptist Home bring a sandwich and piece of 
fruit for lunch at school, and eat their main meal of the day 
after school. 
The day of the uniform for orphans is past. The child-
ren from the institutions are well and attractively dressed. 
Their clothes are always neat and clean. The older girls 
often make or help make their dresses. When new clothes are 
to be purchased the child is often allowed to choose his own. 
This experience proves to be enjoyable and valuable. The 
teacher always knows when it is time to purchase a new ward-
robe for she is often consulted. 
There are many outstanding factors at the Home which 
provide for good mental health of children, which possibly 
offset many difficulties in ·an institution. The children mix 
freely with people outside the orphanage. As they attend church 
and school in the neighborhood they become a part of the commun-
ity. All child.ren have opportunity to visit in homes of friends 
in the city who take them out for dinner or over the week-end. 
The institution also has access to the facilities of the 
Mental Hygiene Clinic of Louisville. A social worker is to be 
added to the staff of the gome which will aid a great deal. 
I • 
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The general atmosphere of an institution determines 
the moral training rather than any formal moral/ instruction. 
There waS always a spirit of cheerfulness and happiness when 
the writer was visiting. Children rushed out to the hall to 
greet her or called from the upstairs. The dark hall soon be-
came unnoticed amid the homelike atmosphere. There was, appar-
ently, a good relationship bet',veen most of the children and 
their matrons and a real feeling of justice between the assist-
ant superintendent and children. The children in both homes 
are responsible to the matron for discipline. The usual prob-
lems which require discipline are disobedience, impudence, 
lack of cooperation on part of older girls, refusal to aCcom-
plish work, talking back, stealing, lying, girls slipping out. 
The common methods of punishment used in the institution are: 
deprive a child of privileges; have him sit in a chair; isola-
tion; "paddle - when necessary, whip"; "talk the matter over 
wi th the child"; spank; "make him ashamed of himself"; .si t 
and read; polish floors; apologize; put to bed. 
The workers in the institution are trying to use the 
method of rewards for work vlell done, or for good behavior, 
rather than punishment for wrong doing. The one award all 
ohildren look forward to is ten days at oamp. Each child has 
tthis privilege if his conduct warrants it. Sometimes, when 
the matron overlooks things, every child over nine years of age 
gets to go. 
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One of the problems of the institution is guidanoe in 
the right use of leisure time. The Home subscribes to very 
few magazines. Only a few ohildren make use of the libraries. 
The musio teacher at the school has organized a ohoir, and a 
few of the children are members. The boys are not interested 
as they think it is "sissy" to have choir practice twice a week. 
Some of the talented children are allowed to take piano lessons 
and dramatics. A few radios are available but not enough to 
suit the tastes of the children. ~uite often two or three 
children will ask if they oan use the radio in the matron's 
room to listen to a specific program. 
During the winter some of the boys are allowed to go 
to the Y.M.C.A. and a few are members of scout groups. The 
younger boys had an airplane modeling club and seemed to take 
a great deal of interest in it. Various Sunday School classes 
entertain different age groups regularly. This gives the 
ohildren wholesome interests which they enjoy. Some are al-
lowed to attend the neighborhood pioture show on Friday night. 
vVhile the school term is in session the problem of 
leisure time is not so great as most of the interests and act-
ivities center around the SChool. 
When the children have returned home from school, changed 
clothes, and had their dinner, they go to the study hall. This 
period lasts twenty minutes for the younger children to forty-
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five minutes for the pupils in the elementary grades. If extra 
time is needed to study, it is provided after dinner at night. 
Several high school girls are usually in charge of the study 
hall, and aid the children in their difficulties. The assist-
ant superintendent and the secretary often help some of the 
slower students and those who have had to be absent from sc~ool. 
The students are also quite helpful to each other. Often a 
group, a~l from the same grade, may be seen coaching one another, 
or a child,may be observed working with a younger sister or 
brother. Quite often an older student will ask the teacher, 
"Miss , will you tell me how to help Joe in his arithmetic? 
I just don't know what's the matter with him." or "If you'll 
show me that new way to subtract, I'll try to help Mary." 
There always seems to be a very helpful attitude among the 
group. 
The study hall is equipped with iwnovable desks 
which accomodate 25 people. There are several sets of out of 
date reference books, and some books of fiction. The junior 
and senior high students are allowed to get books from 'the 
Public Library but there is no prOVision made for the younger 
children. Books are often given to the pupils as gifts but 
these are soon worn out, as they are passed from student to 
student. Very few magazines are seen, most of them being old 
copies which people had sent to the institution for the children 
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to use to obtain,ictures for s:6rap books. The only news-
papers the children read are those belonging to the matrons. 
It is indeed a scramble when current events have to be taken 
to school, for it is ftfirst come, - first served". 
The Christian Widow's and Orphans' Home 
ftThe Christian Widow's and Orphans' Home was established 
in 1872 by the Christian Churches of Kentucky. The building 
is an attractive three story stone and brick structure erected 
at 225 East College Street. At one time it was in an excellent 
1 
residential section of the city.ft 
The building is now out of date in style and plan but 
is still well preserved. The dwellings surrounding the home 
are boarding and rooming houses. A negro section of the city 
is within a block of the home. There are three Christian 
Churches, two libraries, two parks and the Memorial Auditorium 
within walking distance of the Home. The two buildings, one 
for the widows and the other for the orphans, are very well 
kept. The first floor of the children's home contains two 
living rooms, an office, chapel, dining room and kitchen. The 
second floor consists of dormitories and baths, playroom and 
matron's quarters. The third floor is used for storage. 
The day the ~vriter visited in the home the children 
1 
VI. H. Slingerland , Cll.Jl:d We~fare Work in Lou~,_~ville, p.47. 
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were amusing themselves by playing guessing games as suitable 
playroom equipment is lacking. When the children have finished 
their special duties such as ironing, polishing floors, clean-
ing bathrooms, dusting and washing dishes, they are anxious to 
go into the yard. Their special interest is in playing base-
ball and football. They like to nlay at night as the yard is 
equipped with the proper lighting facilities. Some of the boys 
are especially interested in keeping the front lawn attractive. 
Each child takes a great deal of pride in the appearance of it, 
so they play in the back yard. 
The physical welfare of each child is suuervised by 
the individual matrons, assigned to various age groups. Ser-
ious cases of illness are sent to a hospital as a trained nurse 
is not employed by the home. All contagious diseases are iso-
lated at once. Regular visits are made to the dentist. The 
matrons watch the c"lecrease or gain in weight of the children. 
Each matron is definitely responsible for her group. 
If the matr~n is interested and has the time, she gives indiv-
ual help to the child in his school vmrk. The len§,th of the 
study period and the checking of the child's school work is 
left up to the judgment of the matron. The writer has noticed 
that some groups of pupils are interested in current events 
and can discuss the happenings of the day. Could the interest 
be traced to the fact that the matrons discuss these affairs 
with her group? 
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There is a definite lack of up to date reading material 
in the home. The orphanage possesses a very inadequate library, 
however the children never use it. Only the high school stu-
dents are allowed to use the Free Public Library which is with-
ing walking distance as "the Home does not want to pay for 
lost books". 
The children'buy their lunches which must consist of milk, 
a sandwich or fruit, and a cake, from the school cafeteria. 
Their dinner or main meal is served at five o'clock. The 
following menu is one served at the home during the time the 















The writer questions whether the lUnch provided at the 
school is sufficient, for the children eagerly accept food 
from other members of the class. On this particular day there 
is a lack of fresh vegetables and fruits. 
The children enter into the social and religious activ-
ities of the church. They are often invited into the homes of 
the church members who are interested in their welfare. They 
always attend the parties given by the young people of the 
church. 




are the picnic at Fountain Ferry Park and the camping trip 
in the summer. The Home owns a camp near Winchester, Kentucky 
and for several years the children have moved there for the 
summer. 
Matters of discipline are usually left in charge of the 
individual matrons. The Same rule is true as to the granting 
of special privileges. The children seldom get to participate 
in extra curriculum activities which are held after the regular 
school hours; such as, the competitive games, children's con-
certs, or excursions. It is with fear and trembling that a 
child goes home if he has been kept a few minutes after school 
hours because of misbehaviour. If he is late returning home 
he is punished. Punishment when a child is late curbs the 
tendency for the child to IGiter on his way f'rom school as 
the matron does not come for the group. 
D School Attendance 
A child's environment greatly effects his school attend-
ance and punctuality. Since regular attendance contributes 
to satisf'actory aChievement, a comparison of the cases ofab~ 
sences and the causes was made. 
The number of fases of absence has increased during the 
past year. Many Cases can be traced to the lack of super-
vision in the home. Table III shows the number of days absent 
for eRch group_ 
TABLE ill 
Number of Days Absent During Term 
September 1943 January 1944 
No. Days Institutional Private Home 
Absent Children Children 
0 5 1 
1 8 2 
2 5 3 
3 5 
4 4 5 
6 2 2 
7 3 
8 2 1 
9 2 2 
10 4 2 















Absent 174 500 
Percent Days 
Absent .04 .13 
Average per 
Child 4 12 
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Five people from the institution had a perfect attend-
ance record against one from the private homes during the per-
iod from September 9, 1943 to January 28, 1944. The 35 insti-
tutional pupils have a total of 174 days of absence with a mem-
bership of 3,760 days or an average 4 percent of absence. The 
39 children from private homes have a record of 539 days ab-
sent and a membership of 3,748 days or an absence percentage 
of 13 plus. 
Absence during the term was checked very carefully. 
Unless written excuses were brought to the teacher for each 
days' absence, the visiting teacher investigated the cases. 
There were eight cases of contagion in the orphanages; 
namely, measles and mumps, and two influenza cases. Three 
girls stayed home to'fumigate their hair of nits' which they 
had received from one of the other children of the class. Six 
days absence was due to three of the larger girls being kept 
home to help serve the dinner when the Board Members met at 
the Home. Four girls were unable to be present one Monday 
morning because they sang at a country church out in the state 
at a Sunday night service. As it was quite late when they 
came home, they were too sleepy to attend school the follow-
ing morning. Five children had upset stomachs after spending 
the week-end with friends who wished to see just how much they 
could eat. The other caseS of absence were due to colds or 
stomach disorders which usually lasted a day or two. 
The attendance from the Homes was usually very good. 
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The children always knew who was absent as anyone feeling 
ill reported to the nurse before breakfast. All children 
are sent to the isolation ward, or hospital as they call it, 
at once. It is a happy day for all concerned when they are 
again able to appear in the dining room. They do not like 
to be kept at home because of illness for they have a more 
enjoyable time at school. The only incentive the Orphanage 
offers for absenoe is a day of rest in bed. It is difficult 
to persuade a child to leave school and go home if he is 
really ill. 
There were no Cases of truancy from the institutions. 
This may be explained by the fact that the Children were ac-
companied to school each morning b:1T one of the matrons. It 
is possible the lack of truancy may be attributed to the atti-
tude the institution has built up by stressing the importanoe 
of perfect school attendance. The orphan never questions his 
presenoe at scnool unless he is physically unable to attend. 
The ohildren from the private homes present quite a 
different picture, only one person out of forty selected had 
a perfect attendance record. There were two cases of minnps. 
Two girls had to stay home with their younger sisters who had 
whooping cough; as their mother worked there was no one to 
care for the younger children. Four pupils were absent be-
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cause of illness of their mothers, two becuase of appendici-
tis, six because of influenza. Several were out a day or two 
because of colds and minor illnesses. The following are sam-
pIe excuses given by the children for their absence: 
Excuses Given by the Children for Their Absences 
1. Fathers leaving for Army or on furloughs. 
2. Relatives on furlows. 
3. Sister leaving for the Waves. 
4. Stayed with baby while mother went shopping. 
5. Had to go to oourt. 
6. Helped move. 
7. Picked cherries for mother and neighbors. 
8. Didn't wake up in time. 
9. Out late last night, too sleepy. 
10. Went to Doctor or Dentist. 
11. Went shopping. 
12. Housekeeper didn't call me. 
13. Fell out of tree - leg injured. 
14. Father in hospital; went to see him. 
15. Help mother do wash on Mondays. 
16. Don't like to come to school on Fridays. 
17. Raining; didntt have an umbrella. 
18. Building is too cold. 
19. Went to Grandmother's. 
20. Cousin came to see me. 
21. Sister was ill and. I didn't want to come 'without her. 
22. Just didn't feel well. 
23. Didn't have my homework. 
24. Too tired when I woke up. 
25. Went to see Father in Navy hospital. 
Each child after being absAnt was required to bring a 
note stateing the cause of his absence. When it was imposs-
ible to obtain a word from the home a8 to the child's absence, 
the visiting teacher made a call. 
The reason for the absenoe, as stated in the parent's 
notes were tabulated and charted. Table IV shows the reasons 
for the absence among the children of the institutional and 
private home groups. 
TABLE IV 
REASONS FOR ABSENCES A''lONG CHILDREN :&'ROM 
INSTITUTIONS .AND CHILDREN FROM PRIVATE HOMES 
DURING THE TEIDJI OF SEPTEMBER 1943 - J Al-JUARY 1944 
Reasons for . No. of Days Absence Total 
Absences Institutional Private Absence 
__________ Ho!!!e~ ____ Ho!!!e~ _____ _ 
Contagion 80 60 140 
Sickness 84 1'70 254 
Religious 
Holidays 0 2 2 
Weather 
Conditions 0 80 80 
Truancy 0 6'7 6'7 
Proverty 0 12 12 
Others 10 109 119 
Total 1'74 500 6'74 
During the check on absences for the term there were 
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found to be nine cases of truancy in the priva11e home group. 
Four of the most quiet, unassuming and timid children just 
thought it would be fun to stay· at home from school so they 
met at one of the little girls' houses. They soon found that 
they had not chosen their hideout wisely as the child's home 
adjoined the school yard. The truants could not so much as 
look out of the window for fear of being seen. One boy relates 
his experience: 
'I sure got tired of playing Chinese 
Checkers and Monoply. We couldntt even 
make any noise for the woman upstairs 
would have told Jeanettets mother. We 
didn't have any food and were afraid to 
go to the store for it. I'd rather go 
to school any day. It's no fun cooped 
up in two rooms all day and. wonder if 
you're going to get caught.' 
The following day all four mothers were notified of 
the truancy as one childts conscience troubled him and he 
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told the teacher. The mothers were shocked; the teacher was 
too, for she elid not think they had that much initiative. 
This was the result of the parents being employed and leaving 
their children unsupervised. 
Another case waS of a boy, an only child, very neat 
and well dressed, of above average ability, who did not hes-
itate to let one know that he thought himself above the group. 
He could rarely see his mistakes and always offered some justi-
fication for his errors. He had few real friends among the 
children and openly showed his jealousy of people who had 
a higher scholastic record than he. 
Jimmy was absent only eight days out of ninety the 
school term preceding his father' 8 joining tile Army. When his 
father left he was literally lost for most of his after school 
hours were spent with his dad. He worried a great deal be-
cause his mother had. to work. He said he prepared the meals 
\ , 
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and did most of the housework for he feared his mother 
might become ill because of overwork. He depended on his 
landlady to awaken him each morning for his mother went to 
work at five. In a short time tardiness developed and Jimmy 
preferred to remain at home rather than be late. 'When the 
visiting teacher called and found that he had been a truant 
several times he wept and promised that the offense would not 
be repeated. He said not to tell his teacher, that he waS so 
sorry that he had not lived up to his mother's expectations 
and he hated to cause the visiting teacher so much trouble. 
She assured him it was no trouble at all, just the way she 
made her living. The next two months he evidently wished her 
to earn her money for he was absent most of the time. 
He persuaded his mother to take him to Texas to see 
his father. Them later, his father was ill so he was absent 
ten days while he visited him. He said it was very difficult 
writing his father every day when so little happened of inter-
est to tell him. Jimrr.yts mother threatened to stop work so 
as to see that he came to school, punished him, and bought him 
a dog, but to no avail. He always became ill at eight-thirty, 
did not wake up or waS so busy that he overlooked the time and 
hated to be tardy so often. As a last resort the mother took 
him from school in May and sent him to live with his grancfmother. 
, , 
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The third case was of a child who lived with his 
grandmother and uncle, his unole being in the same olassroom 
with him for two years. It seemed that Louis was always 
to be found among the trouble makers of the school. No 
matter what happened one could be sure that he was in on the 
offense or could tell you all about it. He hardly knew what 
it waS to tell the truth. He started playing truant with 
some boys from a parochial school and continued even after 
the grandmother would bring him to his classroom. 
Ii'inally the mother decided to take the child and move 
into another neighborhood in ord.er that he coule attend a 
different school which would give him new friends. She 
claimed the grandmother was too strict with him ana the uncle 
and children of the school had an uni ; esirable influence on him. 
When last heard of he was the ring leader in the new school 
situation and the principal said he was certRinly no up-
lifting addition to her group. 
Another truant was an overgrown, exceptionallY thin, 
anemic looking boy. He had been a truancy problem throughout 
school and had repeated five terms of school vlOrk. He was 
definitely not interested ane! was bored to death while in the 
classroom as he could not do the wor.k:. The doctor had sug-
gested that it would be vlise for him to take several months 
off from school and stay in bed. He was often seen in town 
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at night rambling down the street as lifeless as a puppet, 
with a oigarette dangling from his mouth. He oould soaroely 
be blamed for sleeping the next day in olass. 
His mother had rea~hed the point vlhere she waS not dis-
turhed about- his truanoy. She oould nothing about it. When 
told about his exoessive smoking and truanoy she replied, "I 
don't want James to be a sneak and smoke behind my baok, so I 
buy him the oigarettes, but I have told him not to smoke at 
sohool. He is old enough novv to know that he should go to 
sohool,and I do not have the time to see that he ~oes as I 
have to work." 
Robinson states, 
That truanoy leads to other delinquenoy 
is based upon the theory that ohildren 
who truant probably engage in anti-sooial 
aotivities. Equally plausible is the 
possibility that ohildren who stay out 
of sohool do so not neoessarily for mis-
ohief, but to indulge in aotivities 
whioh interest them muoh more than the 
rather formal, academic school curric-
ulurn. Some stay out with the conni v-
ance of their parents. If they were not, 
unfortunately, disobeying school regu-
lations their activities might be con-
sidered quite harmless, perhaps even 
constructive. 1 
It seems to be the opinion of teachers in our school 
that a child is not truant if the parent knows that the child 
1 
Sophia Robinson, Can Delinquency Be llileasured? The 
Welfare Council of NeYl York City, 1936, p.12? 
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is staying away from school. He is not called a truant unless 
he is absent from school without the parent's permission. The 
teachers agree with Teagarten that truancy is often a problem 
between the school, parent, and the child. Often the parent 
is the truant rather than the child. 
Truancy is primarily a problem between 
the school and the child; secondarily, 
between the school, the child and the 
parent; and thirdly, a problem to be 
referred to a juvenile court, or any 
other outside agency. The causes of 
truancy are many. A number of fac-
tors involved in tardiness may also 
be operative in producing truancy. 
Previous absences, justifiable or 
otherwise, which a child fears he Can 
not make up, may cause continued staying 
away from school. The antagonism or 
indifference of a parent toward a 
school is another favtor. I 
Tardiness i~ another problem which faces the school. 
Mothers going to work early, or working until late at night, 
then oversleeping, children cooking their own breakfasts, no 
clocks, or clocks out of order, depending on a landlady to call, 
are all factors which contribute toward making children tardy. 
There were 56 cases of tardiness during the term from 
the children of the private homes, as against 2 cases from the 
. 
institutional group. One child did not pass morning inspection 
and was sent back for a second trial at washing. A eirl had 
1 
Florence Teagarten, Child Psychology for the Profession-





wasted her time in the morning and had not completed her as-
signed task of dusting the hall. She was not allowed to come 
to school until it was finished. 
E S~an 
1. Approximately one third of the enrollment of the 
Victor H. Engelhard School was made up of children from the 
Baptist and Christian Orphan's Homes. 
2. Ninety-five percent of the children from private homes 
lived in rented dwellings and rooming houses in a central area 
of the city. Thirty-eight percent of these families of this 
group of 40 children lived in one or two rooms. 
3. Sixty-three percent of the 40 children from private 
homes lacked parental supervision since both parents held full 
time positions outside the home. 
4. Sixty-three percent of the pupils from private homes 
earned money by working after school hours. The children with 
parents who worked had opportunities to develop resourceful-
ness, selr reliance and initiative by added responsibilities 
in caring for home and family in the absence of th~ir parents. 
5. Institutional children are deprived of the freedom 
and privilege enjoyed by the pupils from the private home 
group to participate in special school activities outside the 
regular school hours. 
6. Conditions for home study were better in the institu-
tional homes due to the fact that oefinite times and oe-
sirable places for study were provided. 
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? Institutional punils lived by a rigicl schedule and 
the definite routine of activities were under constant super-
vision. 
8. Medical and dental care in the institutions was 
superior to that· in the private homes for the pupils were under 
the supervision of a nurse and had regular physical ex'amina-
tions. 
9. The institutional children were more regular in 
attendanoe with only four percent of absenoe v,hile the pupils 








Do institutional children differ greatly from children 
in private homes in scholarship aChievement in the sixth grade? 
A Intelligence Tests 
In an attempt to answer this question, the Kuhlman 
And erson Intelligence Test was admini stereo. the first week in 
October, 1943 to all students of the sixt~ A grades in the 
school to get an index of their native ability. Of the 156 
pupils tested forty were ','lards of institutions. These 40 child-
ren were used as the experimental group_ Out of the remaining 
116 pupils, 40 pupils from private homes, whose I_I~.' s matched 
as nearly as possible those of the experimental group, 'Here 
set up as the control group. 
After these two groups had been selected the '.'triter 
wished to know how the institutional group ranked 'wi th the 
116 children from private homes in the intelligence scores. 
Table V shows the frequency of the I.Q.'s of all 6A children 
tested minus the forty institutional children. 
TABLE V 
FREQUENCY TABLE OF THE I. Q.. OF ALL THE CHILDREN 
IN THE SIXTH GRADE'-MlNUS THE STUDENTS FROM THE 
INSTITUTIONS,,·· ENROLLED IN A PUBLIC SCHOOL 
Upper Quartile Inter-Quartile Lower Quartile 
I.Q. No. times I.Q. No. times I. Q. No. times 
reported reported reported 
141 1 109 5 92 4 
127 1 108 1 90 3 
125 2 107 4 89 2 
123 1 106 2 88 5 
122 2 105 5 87 5 
121 1 104 5 84 2 
120 3 103 4 83 2 
119 2 102 4 82 2 
116 2 101 4 81 1 
115 1 100 5 75 1 
114 5 99 5 67 1 
113 3 98 2 
112 1 97 1 








FREQ,UENCY TABLE OF THE I. Q. OF FORTY CHILDREN 
ENROLLED IN A PUBLIC SCHOOL WHO WERE MEMBERS 
OF AN INSTITUTIONAL HOME 
Upper Q.uarti1e Inter-Quartile Lower Quartile 
. ·'1. Q.. No.times I. Q,. No. times I. Q.. No. times 
reported reported reported 
119 1 106 4 94 1 
118 1 105 2 93 0 
117 0 104 3 92 2 
116 1 103 0 91 0 
115 1 102 1 90 1 
114 0 101 3 89 0 
113 0 100 1 88 1 
112 2 99 0 87 0 
III 0 98 2 86 0 
110 1 97 1 85 1 
109 1 96 3 84 1 
108 2 83 1 
75 1 
74 1 
It was founr'l that the upper quartile of the I.Q,.'s 
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of 
these 116 pupils ranged from 141 to 11l. This twenty-five per 
cent was in the "superior and high average group". Seventy-five 
peroent of the group had I. ~f S below 110. 
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Table VI shows that the upper quartile of the I.Q,'.s 
of the forty institutional children started much lower in 
the scale than the pupils from private homes. Their I.Q. 
range was from 119, high average to 108 average. The lower 
twenty-five of the group was from 92 to 74. There was a 
larger spread in the upper and lo"wer quartiles of the pupils 
from the private homes. This was probably due to the fact 
that there were more cases in this group. 
There were only three points difference in the mecHan 
I. '-l., of the institutional children, which waS 104, and that 
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The data indicated that there was no wignificant difference 
between the intelligenoe quotients of one hundred sixteen child-
ren from private homes enrolled in the sixth grade and the 
forty institutional children •. 
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Table VII showed that the critical ratio between the 
I. (~. 's of the two groups was .88. A differenoe is considered 
signifioant statistically of the oritical ratio is 3.00 or 
more. Statistically, then, there was no significant differ-
enoe between the 116 children from the private homes and the 
40 institutional children in the intelli~ence Quotient scores. 
The remainder of this thesis will deal with the ex-
perimental group, forty children from the institution, and the 
control group, 40 children from private homes. 
TABLE VIII 
A COMPARISON OF THE CONTROL GROUP .AND EXPERIMEl'J11AL 
GROUP BASED ON rrHE INTELLIGENCE QUOTIENTS 
Number I. ~.ts I. Q,. 's Number I. ii. f s I. Q. t s 
of of of of of of 
Matched Institution Private Matched Institution Private 
Cases Children Home Cases Children Home 
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Children Chilc!.ren 
1 74 82 21 104 104 
2 75 82 22 104 104 
3 83 85 23 105 105 
4 84 88 ~.4 105 105 
5 85 88 25 105 106 
6 88 88 26 106 106 
7 90 89 27 10q 106 
8 92 95 28 106 106 
9 92 95 29 106 106 
10 94 95 30 106 108 
11 96 96 31 108 108 
12 96 96 32 109 109 
13 96 96 33 109 109 
14 97 98 34 110 III 
15 100 98 35 112 113 
16 101 101 36 112 113 
17 101 101 37 115 114 
18 101 102 38 116 114 
19 102 104 39 118 120 
20 104 104 40 119 121 
I ., 
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Table VIII shows how nearly these two groups were matched 
on the basis of I. Q,.' s. Case 1 from the institutional group 
was paired with case 1 from the private home group. The I. (,!,. t S 
were paired identically in as many cases as was nossible. The 
percentage distribution of the cases is shown in Table IX. 
TABLE IX 
PERCENTAGE DISTRIBUTION OF INTELLIGENCE 
\::lUOTIENTS OF INSTITUTIONAL CHILDREN AND 
CHILDREN ImOM PRIVATE HOMES 
Classification I.Q. Institutional Private Home 
Children Children 
- - - - - - - - - - - - No:- Per cent- - No7 Per cent-
n~ of Cases of of Cases 
____________ Cas~s ______ C.§.s~s ____ _ 
Superior 120-129 2 ,05 
High Average 110-119 7 ,175 ' 6 .150 
Normal 100-109 18 .450 17 .425 
Average 90-99 8 .200 8 .200 
Low Average 80-89 ;) .125 7 .175 
Borderline 70-79 2 .050 
De:fective 
The children were classified by the I.Q.'s into the 
groups of Superior, High Average, Average, Low Average or 
Borderline Defective. 
Since the two groups of forty pupils wach had been 
matched bv intelli~ence quotients it was interesting to note 
the comparison of their chronological ages. 
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TABLE X 





Years Months Years Months 
-14 - - -rI - - - - - - -14 - - -2- - -
14 3 14 0 
14 1 13 7 
14 1 13 6 
13 5 13 3 
13 4 13 3 
13 1 13 3 
13 1 12 11 
13 1 12 9 
13 0 12 9 
13 0 12 8 
13 0 12 7 
12 11 12 7 
12 11 12 7 
12 11 12 6 
12 10 12 5 
12 10 12 5 
12 10 12 4 
12 9 12 4 
12 8 12 4 
I 
, 12 8 12 3 
: 12 6 12 2 
12 6 12 2 
12 5 12 2 
12 4 12 2 
12 2 12 2 
12 2 12 2 
12 2 12 1 
12 2 12 1 
12 1 12 0 
12 1 12 0 
12 0 11 9 
11 11 11 9 
11 11 11 8 
11 7 11 5 
11 7 11 3 
11 4 11 3 
11 3 11 2 
11 2 11 2 
10 9 11 1 
Average Age 12 ? 12 4 
Med.ian Age 12 8 12 5 
Table X shows the chronological ages of the groups. 
The median age of the institutional pupils was 12 years, 8 
months, while the median age of the pupils from the private 
home group was 12 years, 5 months. There was the slight 
difference of three months in the average age of the two 
groups, yet the range in ages sho~Ted a different picture. 
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The age span of the institutional group was from 10 
years, 9 months to 14 years, 11 months. The ages range in the 
private home group from 11 years, 1 month to 14 years, 2 months, 
pr three years and or.e, month t s spread. There is a difference 
of one year, one month in the span of the two groups. While 
the chronological ages were not considered as a basis for 
grouping, yet the ages were practically the same. 
Permanency of residence affects the shcolarship and 
grade nlacement of children. In order to learn which group 
had to make the greater number of school adjustments and the 
effect of the changes on thie chronological age and grade 
placement, the average number of schools attended per child 
was determined by studying the accumulative records of the 
Louisville public Schools. The number of changes in schools 
made by each group is recorded in Table XI, which follows: 
TABLE n 
NUM.BER OF SCHOOLS EACH CtULD .A:~TE.'1\j"'DED 
DURING SIX YEARS OF ELE1\illNTARY SC:S:OOL 
No. of Schools Average Number 
Attended Schools Attended 
1 2 3 4 5 Per Child 
Institutional - - - - - - - - - - - - - - - - - -
Children 8 22 7 3 2.12 
Private Home 
Children 10 13 12 2 3 2.37 
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The total number of school changes made by the insti-
tutional group of 40 children WaS 85, or an average of 2.12, 
while the total number made by the children from private homes 
was 95 for the 40 children, an average of 2.37. Table XII 
shows this was not a significant difference between the two 
groups. These results correlate vdth the results of the study 
of the chronological age of the two groups. Table X showed 
the chronological age of the institutional children to be 
12.6 while the chronological age of the children from private 
homes was 12.4. This, also, showed no appreciable difference 
between the two groups. 
TABLE XII 
NUMBER OF SCHOOLS EACH CHILD ATTENDED 



























The data indicated that there was no significant 
difference between hte number of schools attended by the 
private home group and the children from institutions. 
The writer noticed that several children were rather 
retarded in their grade achievement for thier chronological 
age. This may be explained when Table XIII is examined. 
TABLE III 
NtJIv.!BER OF SCHOOL TER)\,1S REPEATED BY PUPILS FROM 
INSTITUTIONS AND FROM PRIVATE HOMES 
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No. of terms repeated No. Pupils No. Terms 
_ 1 _ 2 _ 3 _ 4 _ 5 __ R~~ati.!!g_ ReJ2.eated 
No. Institutional 
Children 






1 o 12 27 
2 1 9 22 
Twelve children from :the institution had repeated a 
total of 27 terms and nine from private homes had repeated 
22 terms during their elementary school work. This accounts 
for the span in the age group of four years and two months 
in the sixth grade. 
As there was so close a relation between the I.~.ts 
and the chronological ages it would naturally follow that 
the mental ages of the two groups would be very similar. 
GRAPH II 
COMPARISON OF THE MENTAL AGES IN PERCENTAGES 
OF A GROUP OF 40 INSTITUTIONAL CHILDREN 
WITH A GROUP OF 40 CHILDREN FROM PRIVATE HOMES 
Percent Mental Ages in Years and Months 
11 0 11 0 11 0 11 0 11 0 
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Graph II shows the comparison of .the mental age span 
of the two groups of children. The mental age span of the 
institutional group was from 14 years, 6 months to 10 years, 
There was a difference of 4 years, 6 months in mental ages 
in this group. In the private home group the mental ages 
range from 13 years, 10 months to 10 years, 4 months. This 
was only one year's difference in the span of mental ages 
of the two groups. The median age level for the institutional 
children was 12 years, 8 months against 12 years, 5 months 
for the group from the private homes. There was only an 
average of three ~onth's difference in the mental age of the 
group as would be expected since the I.~.ts and chronological 
ages were nearly identical. 
B Achievement Tests 
During the month of October all sixth ~rade children 
in Louisville were given the Progress Achievement Test, Ele-
mentary Battery, Form B. All Achievement tests have as their 
purpose the measurement of the results of teaching. This test 
presupposes instruction in definite fields and is a diagnostic 
survey group test in fundam("ntal skills designed to measure 
the extent of pupil mastery in reading vocbulary, reading com-
prehension, arithmetic reasoning and fundamentals, and language. 
The Form B of the Progressive Achievement Test waS de-
ministered in October, and later followed by Form C, to the 
forty children from the institution and the forty children 
from the private home group in order to make a comparative 
study of the progress in achievement made during the term. 
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The same method in the discussion of the results of the 
test in the different subjeots will be used. The Experimental 
Group was paired as to I. Q. • s with the Control Group. Case 1, 
a ohild from the institution had the same I.~. as Case 1, a 
ohild from the private home group. 
Initial and final group data, i.e. data seoured from 
October, 1943 to January, 1944 are given in Tables XV to XXVII 
inclusive. The tables show the improvement, in grade placement 
made in reading, arithmetic and language. 
The comparability of the improvement of the institution-
al group and the private home group was also judged by the means, 
standard deviations and critical ratios. The means were cal-
cUlated by regular prooedures. Standard deviations were de-




st and ara d evi-
2 
ations of the means were calculated from the = V N - I 
M 
and the stand ard_ deviations of the differences between the mean 




J.W.Dunlap and A.L.Kurtz, Handbook of Statistical 
Nomogrpahs, Tables and Formulas. 
2 -
Ibid., Formula 8. 
3 
Ibid., Formula 154 .. 
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are quotients of the differences between the mean divided by 
the standard deviation of these differences. A difference 
is considered significant statistically if the critical ratio 
1s 3.00 or more - the accepted procedure in the interpretation 
of educational data. 
Graph II through VI give the frequency of improvement 
made by the individuals of the two groups. 
The results of these three types of charts and ~raphs 
will be discussed with the subjects tested on the Progressive 
Achievement Battery, Form B· and C. 
The results of the Vocabulary Reading Test are found 
on Table XIV. 
TABLE XIV 
RESULTS OF THE PROGRESSIVE ACHIEVEM~ENT TEST IN READING 
VOCABULARY IN GR.ADE PLACEMENTS ADMINISTERED 
OCTOBER 1943 AND JANUARY 1944 TO FORTY INSTITUTIONAL 
CHILDREN AND FORTY CHILDREN" FROM PRIVATE HO"MES 
~nstitutional Children 
c 
a Reading Vocabulary 
I 
s Test B Test C Impro.ve. • 
Private ~ Children 
c 
a Reading Vocabulary 
s Test B Test C Omprove. 
e e 










































































































































































































































































































































In this Test Form B, the institutional children had a 
range of 3.8 to 9.0 in grade placement. The median for the 
group waS 6.1. In Form C, administered in January, the range 
in grade plaoement in the Reading Vocabulary Test waS 4.5 to 
9.5, the mesian being 6.5. This was an average improvement 
of four months during the term for the institutional group. 
See Table XXIX. 
The private home group had a range of 4.5 to 11.0 on 
Test B. On Test Ct the range was 4.8 to 9.5 in Reading Vo-
cabulary. The grade placement median was 6.5 on Test Band 
6.? on Test C, an improvement of two months, Table XXIX. 
The greatest improvement in Reading Vocabualry was 2.?, made 
by a pupil from the institutional group. 
The private home ohildren had a higher grade placement 
score on the initial Test B 6.5 to 6.1 than the institutional 
children while the orphanage group made 4 month's improvement 
contrasted to 2 months made by the private home group. 
Table XVII shows the improvement in Reading Comprehen-
sion. On the first test, the institutional group had a span 
of 3.9 grade, or from 4.? to 9.0 in Comprehension, with a 
median grade of 6.6 On the second test the median grade was 
6.9, which was an improvement of 3 months. The children from 
the private homes im~roved 6 months. Their range was 5.2 to 
8.8 in Test B, and from 5,4 to 9.5 on Test C. The child which 
made the greatest improvsnent 2.6 was from the private home group. 
TABLE XV 
STATISTICAL SINGIFICANCE OF THE DIFFER~iCE 
BETWEEN ]'ORTY INSTITUTIONAL CHILDREN AL"'ID 
FORTY CHIlDREN FROM PRIVATE HOMES ON 'l'HE 
READING VOCABULARY OF THE PROGRESSIVE ACHIEVEM]llN'l' 



























4.5 - 11.0 
4.06 
.64 
The above computation shows that there is a slight diff-
erence in the scores but not enough to be significant. 
TABLE XVI 
STATISTICAL SIGNIFICANCE OF THE DIFFERENCE BETWEEN 
FORTY INSTITUTIONAL CHILDREN ~~ FORTY CHILDREN FROM 
PRIVATE HOMES ON THE READING VOCABULARY OF THE 




























4.8 - 9.5 
3.29 
.52 
These data indicated tha there was no signifivant 
difference between the mean reading vocabulary score of the 




JiONTHS I ROV]l"ENT I N GRADE PLAC"r"ENT IN READING 
VOCABULARY Off rrRE PROGRESSIVE A.CHIEVEMENT ~rEoT 
ADr INISTERED TO FORTY INSTITUTIONAL CHILDREN A..1\ill 
FORTY C LDREN FRO 1 PRIVATE Horms 
II\l 
1 
1\ 1- .. 





Twelve children from the institution gained over 5 m 
82 
months in grade placement in Re~din~ Vocabulary. Seven child-
ren from the pri vat e home group gained 5 months in Reading 
Vocabulary durin the term. 
Six pupils from the institution lost over 3 months in 
progress aRainst 7 from the private ome group . 
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TABLE XVII 
RESULTS OF THE PROGRESSIVE ACHIEVEMENT TEST IN READING 
COMPREHENSrON IN GRADE PLACEMENT ADlflNISTERED 
OCTOBER 1943 AND JANUARY 1944 TO FORTY INSTITUTIONAL 
CHILDREN ~t1ND FORTY CHILDREN l!'ROM PRIVATE HOMES 
Institutional Children Private Home Children 
0 ·0 
a ReadingComprehension a Reading Comprehension 
s Test B Test C Improve. s Test B Test C Improve. 
e e 
1 5.3 5.3 0 1 8.0 8.1 1 
2 5.1 6.2 13 2 6.0 6.4 4 
3 6.5 6.8 3 3 5.2 5.8 6 
4 5.6 5.4 -2 4 5.9 6.3 4 
5 6.4 6.9 5 5 8.1 8.5 4 
6 5.1 6.5 16 6 5.5 5.8 3 
7 7.6 7.6 0 7 6.0 6.9 9 
8 4.8 5.9 13 8 6.5 7.6 13 
9 8.1 8.6 5 9 5.3 5.5 2 
10 7.2 8.1 9 10 5.9 6.2 3 
11 6.4 6.5 1 11 6.8 8.1 15 
12 5.6 5.6 0 12 6.3 6.4 1 
13 6.8 7.0 2 13 5.9 6.4 5 
14 5.4 5.6 2 14 7.3 7.0 -3 
15 7 rz, .~ 8.6 15 15 5.9 6.4 5 
16 6.5 8.1 18 16 7.8 7.3 -5 
17 6.9 8.6 19 17 5.3 5.4 1 
18 8.1 8.6 5 18 7.5 7.6 1 
19 6.0 7.0 12 19 7.2 7.5 3 
20 8.1 8.6 5 20 6.2 6.5 3 
21 5.9 6.3 4 21 7.2 7.6 4 
22 6.7 7.3 6 22 6.5 7.1 6 
23 6.8 6.9 1 23 5.4 7.9 29 
24 6.4 6.3 -1 24 7.2 7.5 3 
25 4.7 5.8 13 25 6.7 6.9 2 
26 7.0 8.6 18 &6 6.1 6.7 6 
27 5.5 6.7 14 27 6.0 7.6 13 
28 7.1 6.8 -3 28 6.2 6.7 5 
29 7.0 8.1 13 29 6.4 7.0 6 
, , 30 5.0 5.2 2 30 6.3 6.8 5 
I 
31 7.2 7.0 -2 31 5.5 6.0 7 I 
I , 32 8.0 8.2 2 32 8.0 8.3 3 
33 7.9 6.9 -12 33 7.0 7.5 5 
34 9.0 8.6 4 34 8.0 8.5 5 
35 9.0 8.9 -1 35 6.9 6.7 -2 
36 6.7 7.9 14 36 7.9 8.6 7 
37 6.0 7.3 15 37 5.9 6.5 6 
38 5.0 9.5 41 38 7.6 8.6 12 
39 6.5 9.0 29 39 8.8 8.9 1 
40 8.6 8.2 -4 ·40 6.9 9.5 30 
Lowest 
soore 4.7 5.2 5.2 5.4 
Median 6.6 6.9 .3 6.5 7.1 .6 
Highest 
soore 9.0 9.5 8.8 9.5 
TABLE XVIII 
STATISTICAL SI~NTFICAl"\JCE OF (ERE DIFFERENCE BETWEEN 
FORTY INSTITUTIONAL CHILDREN AND FORTY CHILDREN F~~OM 
PRIVKfE HOMES ON 'ERE READING COMPREHENSION OF THE 























Pri vat e Home 
Children 
6.4 
5.2 - 8.8 
2.7 
.44 
The data showed that the mean reading comprehension scores 
of the children from the institutional ~roup and the children 
of the private home group were notsignificantly different. 
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In the Reading scores it was found that the institution-
al children made seven month's improvement - the greatest 
progress waS made in Reading Vocabulary. The Grade Place-
ment Frequency Graph shows this. The group of private home 
children made 8 months improvement with their greatest gain 
being in Reading Comprehension. The greater improvement in 
the Comprehension may be due to the fact that the private home 
group have more freedom in their environment. The children 
used the library, had aCcess to newspapers, and magazines. 
There was an interest in current events and recreational 
reading. All these activities lead to improvement of compre-
hension in reading. 
The children from the private home group made an im-
provement of 4 months in grade placement in Langaage during 
the term. The median for Test B was 7.0, and Test C, 7.4, 
see Table XXX. The span in grade placement for 'rest B waS 
4.7 to 8.9. 
The institutional group only made a progress of 2 months 
in Language. On initial 'fest B the median was 6.8 and Test C 
7.0. The lowest score on Test B was 3.9 and the highest 9.0. 
I • 
TABLE XIX 
STATISTICAL SIGHD!'ICANCE OF 'fHE DIF:B'ERENCE BE'I''fITEEN 
FORTY INSTITlYI'IONAL CHILDREN AIID l!'ORTY CHILDREN ]'ROM 
PRIVATE HOMES ON THE READING COMPREIIENSION OF THE 
PROGRJ£SSIVE ACHIEVErvrEWr TEST :b'ORr'.I1 C _IDMINISTERED 



























5.4 - 9.5 
3.53 
rrhese data showed that the mean reading comprehension 
scores of the institutional group and the private home 
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GRAPH IV 
1.10NTHS IMPROVEMENT IN GRADE PLACEIVIENT IN READING 
COMPREHENSION OF THE PROGt{ES~IVE ACHIEVEMENT TEST 
AD~rINISTERED TO FORTY Ir-JBTITUTIONAL CHILDREN .AND 
FORTY CHILDREN FROM PRIV.: TE HOMES 
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Twenty-one ~upils from the institutional group gained 
over 5 months in the Brade placement on the Reading Compre-
hension Test and two ~ost over 3 luonths . 
Nineteen pupils from the private home group gained 




RESULTS OF THE PROGRESSIVE ACHIEVEMENT TEST IN LANGUAGE 
IN GRADE PLACEMEl'J"T ADMINISTERED OCTOBER 1943 AND JANUARY 1944 
TO FORTY INSTITUTI ONAL CHILDREN AND FORTY CHIlDREN FROM 
PRIVATE HOMES 
Institutional Children Private Home Children 
c c 
a Language a Language 
s Test B Test C Improve. s Test B Test C Improve. 
e e 
.1 5.6 5.4 -2 1 5.4 5.5 1 
2 5.9 4.8 -9 2 6.4 5.8 4 
3 6.4 6.8 4 3 5.7 6.0 3 
4 5.3 6.2 9 4 6.7 6.7 0 
5 7.5 5.7 -20 5 8.2 8.9 7 
6 7.4 7.4 0 6 7.0 7.8 8 
7 5.1 7.3 16 7 7.2 7.5 3 
8 5.0 5.2 2 8 8.9 6.9 -24 
9 6.0 6.6 6 9 5.6 5.8 -2 
10 7.0 7.4 4 10 6.4 6.4 0 
11 5.8 6.2 4 11 7.0 7.4 4 
12 5.3 6.4 13 12 7.0 7.7 7 
13 8.6 9.0 4 13 5.8 5.5 -3 
14 7.1 7.4 3 14 7.1 7.4 3 
15 7.3 7.9 6 15 7.0 7.3 3 
16 6.8 7.0 2 16 7.0 7.4 4 
17 8.6 8.7 1 17 7.0 7.0 0 
18 6.8 6.8 Q 18 6.4 6.5 1 
19 5.6 6.4 8 19 7.4 7.5 1 
20 7.0 6.8 -2 20 7.8 8.3 5 
21 8.0 8.2 2 21 6.8 7.2 4 
22 9.0 7.9 -13 22 7.3 7.4 1 
23 6.2 6.8 6 23 6.8 7.7 9 
24 6.8 7.0 2 24 6.3 6.7 4 
25 4.8 6.5 19 25 7.4 7.6 2 
26 6.2 6.7 5 26 7.0 7.8 8 
27 6.8 6.6 2 27 6.8 7.4 6 
28 6.8 7.0 2 28 6.5 7.6 13 
29 7.2 7.3 1 29 7.2 7.3 1 
30 3.9 6.9 36 30 6.5 7.2 7 
31 8.1 7.8 -3 31 7.0 7.4 4 
32 4.7 5.6 9 32 6.4 8.1 7 
33 7.4 7.9 5 33 7.5 8.3 8 
34 7.0 7.8 8 34 '1.5 9.0 17 
35 7.0 7 r; .u 3 35 8.2 8.9 7 
36 6.8 6.9 1 36 8.8 9.2 4 
37 7.8 7.0 8 37 6.4 6.0 -4 
38 7.0 7.1 1 38 7.0 7.9 9 
39 7.9 8.0 1 39 7.0 7.8 8 
40 7.0 7.5 5 40 7.3 7.4 1 
Lowest 
score3.9 4.8 4.7 4.8 
Ivledian6.8 7.0 -+2 7.0 7.4 +4 
Highest 
score 9.0 9.0 8.9 9.2 
TABLE XXI 
STATISTICAL SIGlITFIC.4J\CE OF 'r:rE~ DIFFEfD1'JCE BET-dEEN 
FOR'11Y IlJSTITlYl'IO:NAL CiHLDREN At"ID :F'ORTY CHILDRE.t\f li'ROM 
PRIVATE HOMES ON rffiE LAl\TGUAGE OlP THE PROGRESSIVE 

























4.7 - 8.9 
3.38 
.53 
The data show that the mean language scores of the in-







1fONTHS Th':PROVELENT IN GRADE PLAC1l'f EN'r IN LATTGU. GE 
OF 'fHE P OGRESSlVE AC"UEVErvTENT 1'EST AD J:NISTERED 
TO FORTY IN, TlTUTIONAL CHILDREI \lID FORTY 
CHILDREN FRO PRIVATE HO. fES 
:..- ,I I MA tFt ':-' . (lft, ;r; 
( i\ ' r--
rv 
- , 
] III laI I'm \ 
10 
'" 
Fifteen institutional children gained over 5 months 
90 
f-
in e:'rad e ulacement in Lan ua e vhile four children lost over 
thre e months . 
~ifteen pupils from private homes gain eo over five 
months in grade placement ancI three pupils lost over three 




STATISrrICAL SIGNDPIC.ANCE OF THE DIFFE..Rlt:NCES HEI'VIEEN 
FORTY INSTITUTIONAL CHILDREN AND FORTY CHILDREN FROM 
PHIVATE HOMES ON '.[lTffi LA!.\JGUAGE OJJ' 'ERE PHOGli~C;SSIVE 




























4.8 - 9.2 
3.63 
5.7 
These data indicate that there were no significant diff-
erence in the language test results of the institutional 
children and the children from private homes. 
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In the Arithmetic Reasoning the institutional children 
made a gain of 8 months, from 6.0 to 6.9, during the four 
months. The range in grade placement is from 4.4 to 7.5 in 
Test B, see Table XXIII. The children from the ~rivate homes 
mad e a gain of 5 months in grade placement from 6.5 on Test B 
to 7.0 on Test O. The range in grade placement is from 3.8 
to 7.5 in Test B. 
Again, in Arithmetic Fundamentals the institutional 
children made the greatest gain, a progress of seven months 
in grade placement. On Test B, Table XXII, the median soore 
waS 6.7 and on Test 0, the soore was 7.4. The range on Test 
o was from 5.0 to 9.5. The ohildren from the private gome 
group made an improvement of 4 months in Arithmetic Funda-
mentals. The snan in the grades of Test 0 was 5.7 to 9.5. 
The greatest gain was made by a boy from the"private home group 
a gain from 3.9 to 7.2, or 3 and 3 tenths grade. 
The greatest improvement in all tests was made by the 
children from the institutional group in Arithmetic reasoning 
and Arithmetic Fundamentals, with an average gain of eight 
months in the total aritlliuetio score. This may be due to the 
fact that arithmetic is a more ooncrete and drill subjeot than 
language or reading. It is muoh easier for one child to aid 
another pu-pil in arithmetic than in reading, and since the 
orphans help each other at home, this may account for the 
greater improvement. 
93 
In checking over the improvement in the Total Grace 
Placement it was from t.he institutional children made an average 
gain of six months, from 6.4 to 7.0. The private home group 
gained 5 months from 6.6 to 7.1, Table XXIX. This is a diff-
erence of only one month in the total achievement of the 
children from the private homes and the children fr~)m the 
institution. 
Table XXXI shows the placement as to grade and quartile 







MONTIS D!a'ROVEr.mNT IN GRADE PLACErJi:ENT IN ARITlllv1ETIC 
REASONING OF T.dE PROG:ElliSSIVE ACHIEVEl,IENT TEST 
ADMINI~TERED TO FORT I JS'l' ITUrIONAL CHILDREN 
FORTY CHILDREN FROM PRIVATE ROHES 












T1venty- one pupils from the institution gained over 
5 months in grade placement in Arithmetic ReasoninB ann three 
pupils lost over 3 months . 
In the pri vat e home group twenty-two pU Jils gained 





RESULTS 0]' THE PROGRESSIVE ACHIEVEIvIENT TEST IN ARITHMEIJ'IC 
REASONING IN GRACE PLACEl'EENT ADMINISTERED OCTOBER 1943 
AND JM~ARY 1944 TO FORTY INSTITUTION~UL CHILDREN AND 
FORTY CHILDREN FROM PRIVATE HOMES 
Institutional Children Private Home Chiloren 
c Arithmetic Reasoning c Arithmetic Reasoning 
a Test B Test C Improve. a Test B Test C Improve. 
s s 
e e 
1 5.5 5.6 1 1 6.8 7.2 4 
2 4.9 4.3 -3 2 6.0 5.9 -1 
3 6.3 6.9 6 3 5.7 6.3 6 
4 5.2 5.9 7 4 6.0 6.6 6 
5 6.9 6.3 -6 5 7.5 8.0 5 
6 6.8 6.8 0 6 6.5 7.5 12 
7 5.6 6.3 7 7 5.8 6.3 5 
8 4.4 4.6 2 8 7.3 7.0 3 
9 6.3 7.2 9 9 4.8 5.7 9 
10 6.3 7.0 7 10 7.2 8.3 13 
11 5.5 6.5 12 11 6.5 7.3 6 
12 5.2 5.8 6 12 5.0 6.0 12 
13 7.4 7.8 4 13 5.7 5.6 -1 
14 5.6 5.9 3 13 7.2 8.3 13 
15 6.0 7.2 14 15 7.6 ~.9 3 
16 6.9 6.9 0 16 6.7 6.7 0 
17 7.0 7.1 1 17 7.2 7.3 1 
18 7.5 7.9 4 18 7.3 7.0 -3 
19 7.4 7.6 2 19 6.8 7.0 2 
20 7.3 7.9 6 20 6.3 5.7 4 
21 7.3 7.5 2 21 6.5 7.3 6 
22 6.0 7.5 17 22 6~2 6.8 6 
23 6.0 6.3 3 23 3.8 7.2 40 
24 6.0 6.1 1 24 6.0 6.4 4 
25 5.0 7.3 26 25 6.2 7.3 13 
26 6.0 7.6 18 26 5.8 6.7 9 
27 4.6 6.3 19 27 7.3 7.3 0 
28 6.2 6.3 1 28 6.3 6.6 3 
29 6.4 6.7 3 29 6.1 6.7 6 
30 4.7 5.8 13 30 6.2 .. 6.4 2 
31 5.9 6.5 6 31 6.0 6.3 3 
32 6.0 6.3 3 32 6.5 7.2 7 
33 7.3 6.3 -12 33 5.1 5.2 1 
34 7.5 8.0 5 34 6.5 8.3 19 
35 6.9 8.7 20 35 6.5 6.7 2 
36 5.5 8.1 30 36 7.4 7.2 -2 
37 7.5 7.9 4 37 7.2 8.3 13 
38 6.2 7.8 18 38 6.2 5.8 18 
39 7.4 10.0 30 39 7.3 7.9 6 
40 5.1 5.8 6 10 7.2 8.1 9 
Low 
score 4.4 4.6 3.8 5.2 
Median6.0 6.8 .8 6.5 7.0 .5 
High 
score 7.5 10.0 7.5 8.4 
TABLE XXIV 
STATISTICAL SIGlUl!'ICANCE OF 'fEE DIFFEREl~CES BETNEEN l!'ORTY 
INSTITlYfIONAL CHILDREN AND FOR'rY CHILDREN FROM 
PRIVATE HOMES ON TH1~ ARITHMETIC REASCNING OF THE 































The data indicate there is no si~nificant difference 
between the arithmetic reasoning scores of the two groups. 
TABLE ill 
STATISTICAL SImrrFICANCE OF 'fHE DIFFERENCES BEI'NEEN 
FORTY INSTITUTIONAL CHILDREN Ml) FORTY CHILDREN FROM 
PRIVATE HOMES ON TIrE ARITHMETIC REASONING O}P THE 



























5.2 - 8.4 
3.17 
.50 
No significant difference of the scores in Arithmetic 










MONTHS I MPROVEMENT I N GRADE P LACEMENT I N ARITHMETIC 
FUND !fENTALS OF THE PROGRESSIVE ACHIEVEMENT TEST 
ADMINISTERED TO FORTY I NSTITUTIONAL CHILDREN AND 
FORTY CHILDREN FROB PRIVATE HOMES 
r- ,-.- r- .-r- , r r-
tG"l'(~ [ \ 
~ 
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Nineteen pupils from the insitutional group gained 
over 5 months in grade p lacement in Arithmetic Fundamentals 
and 5 pupils lost over 3 months. 
Twenty-one pupils f rom the private home group gained 





RESULTS OF THE PROGRESSIVE ACHIEVEMENT TEST IN ARITHMETIC 
FUNDAl\1ENTALS IN GR.ADE PLACEMENT ADMINISTERED OCTOBER 1943 
AND JANUARY 1944 TO FORTY INSTITUTIONAL CHILDREN AND FORTY 
CHILDREN FROM PRIVATE HOMES 
Institutional Children Private Home Children 
Arithmetic Fundamentals Aritmnetic Fundamentals 
Q Test B Test C Im]2rove. C Test B Test C Improve. 
1 5.6 5.6 0 1 6.2 6.5 3 
2 5.9 6.1 2 2 6.5 6.9 4 
3 6.1 6.9 8 3 5.5 6.2 7 
4 5.6 5.3 -3 4 7.2 7.9 7 
5 7.0 7.2 -3 5 7.9 8.6 7 
6 6.1 6.1 0 6 6.7 7.3 6 
7 6.3 5.9 -4 7 6.0 6.5 5 
8 4.5 5.6 13 8 7.0 6.9 -1 
9 6.8 7.4 6 9 4.9 5.7 8 
10 7.0 7.2 2 10 7.2 7.8 6 
11 6.5 6.7 2 11 7.8 7.8 0 
12 5.3 6.1 8 12 5.8 6.2 4 
13 7.0 7.9 9 13 6.5 7.1 6 
14 6.5 7.0 5 14 7.2 ~.8 18 
15 7.2 6.8 -4 15 7.5 8.6 13 
16 6.7 7.9 14 16 7.0 8.0 12 
17 7.8 9.5 19 17 7.0 7.2 2 
18 7.2 7.8 1 18 7.0 6.8 -2 
19 7.9 8.5 6 19 7.0 7.0 0 
20 7.5 5.0 -5 20 6.6 7.7 13 
21 6.1 6.4 3 21 6.9 7.1 2 
22 6.1 7.5 16 22 6.8 7.2 4 
23 7.3 5.8 -17 23 3.9 7.2 39 
24 7.0 7.2 2 24 5.8 6.2 4 
25 5.8 6.8 -12 25 6.7 7.4 7 
26 7.1 9.5 28 26 5.9 7.3 16 
27 6.3 6.1 -2 27 7.0 6.9 -1 
28 7.5 6.3 -8 28 6.7 7.2 -5 
29 7.5 7.9 4 29 6.7 7.1 4 
30 5.8 5.9 1 30 7.0 7.0 0 
31 6.7 7.4 7 31 5.2 li.7 5 
32 5.8 5.8 0 32 6.4 7.0 6 
33 7.8 7.8 0 33 5.9 6.2 3 
34 6.9 7.4 '5 34 6.8 8.6 20 
35 6.8 8.9 25 35 8.2 8.1 - -1 
36 7.4 7.7 3 36 7.8 9.5 19 
37 6.3 6.4 1 37 4.9 5.7 8 
38 7.1 8.2 13 38 6.7 6.8 1 
39 7.9 8.9 12 39 7.2 7.8 6 
40 6.4 7.3 9 40 7.5 6.8 -7 
Lowest 
score4.5 5.0 3.9 5.7 
Median6.7 7.4 .7 6.7 7.1 .4 
Highest 
score 7.9 9.5 8.2 9.5 
100 
TABLE XXVII 
STATISTICAL SIGNIFICANCE OF THE DIFFERENCES DET7fEEN FORTY 
INSTITUTIONAL CHILDREN Al."\lD FORTY CHILDREN FROM PRIVATE HOMES 
ON THE ARITHMETIC FUNDAMENTALS OF rrHE PROGRESSIVE 


















Pri vat e Home 
Children 
6.28 
3.9 - 8.2 
2.15 
These data indicate that the mean arithmetic fundamental 
scores of the forty children from the institution and forty 
children from orivate homes are.not significantly different. 
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TABLE XXVIII 
STATISTICAL SIGNIF ANCE OF THE DIFFERENCES BETWEEN li'ORTY 
INSTITUTIONAL CHILDREN AND FORTY CHIIJ)REN FROM PRIVATE HOMES 
ON THE ARITHMETIC FUNDM.1ENTALS OF THE PROGRESSIVE 

























5.7 - 9.5 
3.76 
.60 
The data showed that the mean aritmetic fundamental 
scores of the institutional group and the group from private 
homes were not significantly different. 
TABLE XXIX 
RESULTS IN GRADE PL..4.CEIvIEl\JT Oli' THE PROGRESSIVE 
ACHIEVEMENTS TESTS FORMS BAND C ADMINISTERED 
OCTOBER 1943 AND JANUARY 1944 
102 
INSTITUTION Read. Read. Arith. Arith. Lang. Total Grade 
CHIIJ)REN Voc. Compo Reas. Fund. Placement 
Median 
Test B 6.1 6.6 6.0 6.7 6.8 6.4 
Median 
Test C 6.5 6.9 6.8 7.4 7.0 7.0 
Improvement 
In Grade 
Placement .4 .3 .8 .7 .2 .6 
PRIVATE HOME Read. Read. Arith. Arith. Lang. Total Grade 
CHILDREN Voc. Compo Reas. Fund. Placement 
Median 
Test B 6.5 6.5 6.5 6.7 7.0 6.6 
Median 
Test C 6.7 7.1 7.0 7.1 7.4 7.1 
Improvement 
In Grade 
Placement .2 .6 .5 .4 .4 .5 
lC~ 
Compare this with the Grade Placement chart, Table XXX 
for all members of the sixth grade minus the institutional 
children. The results of the two tables are to be found in 
Table XXXII. The sixth grade children minus the orphans are 
up to the Louisville City median in all subjects and one grade 
ahead of the City median in Arithmetic Reasoning. The institu-
tional children were up to the standard set by the city in all 
subjects of Progressive Achievement Test, Form B, and one term 
ahead in Reading Comprehension. 
The children from the private home group compared fav-
orably with the City median, being superior to the city in 
Reading Vocabulary, Reading Comprehension, and Arithmetic 
Reasoning. The Total Grade Placement Scores of both groups 
equal to the standard City median for the sixth grades. 
C Summary 
1. There was no significant difference between the 
I.Q.'s of the 116 stUdents of the 6A grade and the forty pupils 
from the institution. 
2. The forty institutional pupils were three months 
older chronologically than the forty pupils of the control 
group from private homes. 
3. There was one year and one months difference in the 




RESULTS OF THE PROGRESSIVE ACHIEVEMENT TEST 
E~~ru~ARY BATTERY - FOm~ B, 
AS TO GRADE PLACEMENT .AND UPPER AND LOWER q,UARTILES, 
AJ)ivlINISTERED TO ALL SIXTH GRADE STUDENTS 
MI1i'US THE INSTITUTIONAL CHILDREN 





Score Voc. Reas. 
10 
9.5 - 10 2 1 
9A 
9.0 - 9.5 1 
9B 
8.5 - 9.0 5 2 2 
8A 
8.0 - 8.5 4 1 2 5 
8B 
7.5 - 8.0 5 3 1 12 6 
7A 
15 




7B 7 17 
6.5 - 7.0 10 I l2 35 39 
? I 14 6A 22 
6.0 - 6.5 21 17 25 15 
6B 11 
5.5 - 6.0 13 34 11 8 12 
5A 19 13 
5.0 - 5.5 6 13 3 7 
5B 
4.5 - 5.0 9 14 3 1 3 
4AoI" 
4.0 - 4.5 10 12 1 2 
4B 
3.5 - 4.0 2 2 1 
" . 
3A 













RESULTS OF THE PROGRESSIVE ACHIEVEMENT TEST 
ELEMENTARY BATTERY - FORM B t 
AS TO GRADE PLACFNENT AND UPPER .AND LOWER Q,UARTILES, 
ADMINISTERED TO FORTY INSTITUTIONAL CHILDREN 
, 
Grade Read. Read. Arith. Arith. Lang. 
Soore Voc. Comp. Reas. Fund. 
10 
9.5 - 10 
9A 
9.0 - 9.5 2 
9B 
8.5 - 9.0 2 1 
8A 
8.0 - 8.5 1 2 2 
8B 
7.5 - 8.0 3 2 6 
1 
7A 3 8 J. 7 I 7.0 - 7.5 2 3 8 3 
7B 5 2 
6.5 - 7.0 5 7 2 9 8 
6A 
6.0 - 6.5 5 4 7 4 3 
4 2 6B 10 6 3 
5.5 - 6.0 I 1 9 4 
2 
5A 5 
5.0 - 5.5 4 7 4 3 
5B 
4.5 - 5.0 2 2 4 2 3 
4A 
4.0 - 4.5 1 1 
4B 
3.5 - 4.0 2 1 
3A 











RESULTS IN GRADE PLACE!vIENT OF THE PROGRESSIVE 
ACBIEVEliffiNT TEST ELEMENrrARY BATTERY FORM B 
ADNrINISTERED TO 1573 SIXTH GRADE VlHITE PUPILS 
IN THE LOUISVILLE PUBLIC SCHOOLS 
Read. Read. Arith. Arith. Lang. Total Grade 
Voc. Comp. Reas. Fund. Placement 
City Median. 5B 5B 5B 5A 5A 5A 
Engelhard 
Median 6B 5B 5A 5A 5A 5A 
Institution 
Children's 
Median 5B 6A 5B 6A 5A 5A 
Private Home 
Children's 
Median 5A 5A 5A 6A 5A 5A 
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group had the widest range. 
4. The children from the institution have repeated a 
total of 27 terms in their six years of elementary school work 
compared to 22 terms from the private home group. 
5, During the experimental period the institutional 
pupils made an average progress of 6 months in grade place-
ment. The private home pupils made 5 months gain. 
6. The institutional pupils made more progress than the 
private home group in grade placement in reading vocabulary 
arithmetic fundamentals and arithmetic reasoning. 
7. The private home group surpassed the institutional 
group in reading comprehension and language. 
8. The comparison of the progress of each group statis-
tically showed by the standard deviation that there WaS no 
significant difference between the institutional group and the 
the private home group in achievement. 
9. The private home pupils were 5 months above the 
Louisville median in all subjects of the Progressive Achieve-
ment Test. 
10. The tnstitutional nupils made the city median in all 





There is probably no other subject of more interest 
than that of personality evaluati'm. As we meet people, we 
more or less consciously, tend to judge their personality char-
acteristics in terms of our mm prejudices and their resuonses 
at the tima. This interest in personality is as old as the 
human race. 
"The term personality is generally used 
to designate the organization and integra-
tion of a large number of human traits. 
The word does not lend itself to a pre-
cise definition, although the concept of 
personality includes many traits that can 
be studies objectively and quanitatively. 
Personality develops from the integra-
tion of phYSical, mental, emotional, apt-
itudinal, and environmental factors. 
An individual's personality represents 
a complex picture of his physical ap-
pearances, his degree of mentality, his 
emotional and social behavior patterns, 
his attitude toward people and things, 
and the observable techniques that he 
em~Jloys as he res-Jonds to the daily 
stimUlations of the elements of his 
environment." 1 
It is quite easy to recognize an adjusted personality 
but difficulty is experienced in trying to describe or devel-
op it. Teachers have long been aware of the fact that achie-
vement and intelligence tests alone do not furnish information 
concerning certain vital intangibles related to desirable and 





In this thesis an attempt is made to study these vital 
intagibles and to compare the parsonalities of a group of insti-
tutional children wit~ the personalities of a group of children 
from private homes in order to determine if differences do 
exist and to determine the effect of institutional life on the 
personality of the children. 
In attempting to delve into this problem of personality 
Symonds says: 
"The direct attack by observation, rating, an 
and questionnaire, carried out systematical-
ly by group survey methods, offers the best 
hope of discovering problem children and 
those suffering from malajustments. School 
aChievement and intelligence tests, spec-
ial tests of social intelligence and like 
measures of environment all have certain 
diagnostic significance. 
But it should be emphasized again that th~. 
proper place for much of this information 
to be gathered is in the school room where 
it can be done faiDly, intelligently, with-
out excitement or pressure, and in groups. 
Information of this type must be obtained 
when there is no emergency." I 
Teachers constantly collect information relating to the 
pupils' character traits. At the end of each grading period 
which was approximately six weeks, every child in the Louis-
ville Public Schools had his citizenship evaluated in terms 
of Personal, Social, and Work and Play Habits. Only in cases 
1 
Symonds, Percival, Psychological Diagnosis i~Social 
Adjustment, p. 52. 
TABLE XXXIII 
TEACHER RATING 0]' CITIZEN&1:IIP OF PUPILS FROM 
PRIVATE H01mS Ah~ FROM INSTITUTIONS ON THE REPORT 
CARD OF THE LOUISVILLE PUBLIC SCHOOLS 
No,» of U Ratings 
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Private home Institution 
PERSONAL HABITS Number Percent Number Percent 
1. Comes to school on time 5 .13 0 
2. Begins work promptly 12 .30 10 
3. Has good posture 9 .23 8 
4. Chooses luncheon wisely 9 .23 0 
5. Is polite in speech and action 5 .13 8 
6. Shows reasonable amount of 
self control 12 .30 10 
7. Takes pride in his appearance 15 .38 8 
Total 68 .21 44 
SOCIAL HABITS 
1. Respects the rights of others 4 .10 10 
2. Shows good sportsmanship 5 .13 15 
3. Helps to carry out suggestions 
of the group 5 .13 10 
4. Pays attention when others 
are speaking 15 .38 14 
5. Respects public and private 
property 10 .25 8 
Total 39 .19 57 
WORK ~tD PLAY HABITS 
1. Responds to directions promptly 10 .25 8 
2. Has orderly habits of work 10 .25 15 
3. Makes good use of his time 20 .50 8 
4. Shows self.reliance 10 .25 20 
5. Originates new enterprises 
for self and group 20 .50 30 
Total 70 .35 81 
U (unsatisfactory) indicates that attention should be 






















where attention was needed to be called to a habit was a child 
given a "un, an unsatisfactory grade, by the teacher. 
Table XXXIII is a copy of 2F form, the report card, used 
by the teachers of Louisville to grade pupils in citizenship. 
This table contains a total of the unsatisfactory habits 
ratings by the teachers of forty institutional children and 
forty children from private homes for the term. 
The results of the teacher's rating of Personal Habits, 
show that the private home group had the largest total of un-
satisfactory habits. The three habits that seem to have the 
most bearing upon the total were the failure to: l."Comes to 
school on time." 4."Chooses lunch wisely." and 7. "Takes 
pride in appearance. ff 
There were only two cases of tardiness among the insti-
tutional children while there were 54 cases from the pupils of 
the private homes. The institutional children had a rigid 
schedule of a definite rising time, morning routine, and a 
definite time of leaving the orphanage for school under the 
supervision of a matron, who marched them to school. 
The lack of parental supervision and regular habits. 
in private homes greatly affected the children's punctuality. 
Fifteen children out of forty or thirty-eight percent 
from private homes were rated unsatidfactory in personal ap-
pearances contrasted against eight or twenty percent from the 
institution. The definite routine in the orphanage of daily 
baths, oral care, change of clothing, inspection for personal 
,. 
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cleanliness and neatness accounts for this greater c'legree of 
satisfactory personal appearance of the institutional children. 
The girls took pride in their appearance and often traded 
clothes so that they may have several different costumes. A 
person coming into a classroom could not discover the insti-
tutional child from another child for he certainly WaS well 
dressed and clean. 
A different picture was displayed in the results of the 
teacher's rating of the Social Habits on the report card. There 
was a total of 57 unsatisfactory ratings of institutional child-
ren against 39 such ratings for children of private homes. The 
greatest difference WaS in the characteristic of social conduct, 
"Shows good sportsmanship". Fifteen children or thirty-eight 
percent from institutions 'Nere rated unsatisfactory in sports-
manship while five or thirtenn percent from private homes were 
not up to the standards. The feeling of "belongings" and loy-
alty to the group was so strongly felt among all the institu-
tional children that any criticism of ome child was taken as 
a personRl criticism by all the orphans. Immediately the group 
was on the defensive for that child. In the sports and all 
social activities of the school there was a tendency for the 
institutional children to teem together. They excelled in most 
of the games due to playground facilities and opportunities 
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at the institution for organized play and development of ex-
oellent teamwork, yet in instanoes when they lost, they were 
poor losers. Several times a few refused to play on teams when 
they thought they might lose beacuse of the absenoe of some of 
the members of their team. In sooial aotivities these ohildren 
Were olannish and formed a separate group from other ohil(lren 
of the olassroom. 
The next greatest differenoe in the Sooial Habits was 
the trait, "Respeots the Rights of Otherstt. The institutional 
ohildren had ten "un,s oontrasted against four from the private 
homes. This was rather surprising as a ohild who has always 
had to live and deal \n th a great number of ohildren should 
develop the give and take attitude toward others. A~ong these 
forty institutional ohildren there were a few who always seemed 
to be trying to gain a superiority over the group. This oon-
stant feeling of aggressiveness and being on the defensive may 
have oaused the disrespeot for the rights of others. 
In the oharaoteristio, tfHelps to Carry Out the Sugges-
tions of the Group", the institutional ohildren had ten unsat-
isfaotory pOints to five for the private home group. The very 
faot that they were in an institution lLnited their ability to 
do many things witn tlhe olass group. It was impossible for them 
to enter into some of the sohool aotivities beoause they inter-
fered with the institutional routine. 
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When checking the traits, "Respects Public and Private 
property", and "Pays Attention When Others are S peaking", very 
little difference was found in the totals for the two groups of 
As noted from the teacher's rating those two traits were most 
unsatisfactory. The teachers were aWare of the need of strength-
ening these characteristics beacuse of their importance in 
soc:hal life. 
In the Work and Play Habits, 3. "Makes Good Use of His 
Time", 4."Shows Self-reliance", and 5. "Originates New Enter-
prises for Self and Group", seem to be the most unsatisfactory. 
Twenty·children or fifty percent from private homes were 
rated unsatisfactory in "Making Good Use of His Time", con-
trasted against eight or twenty-five percent f'-'om the institu-
tion. The tv'/enty children were more interested in other things 
than those prescribed for them at the moment and did not make 
good use of their time in completing assigned work. They seemed 
to show initiative and individuality in planning and freedom 
in carrying out things of their m.vn interest at the time. The 
lack of self-reliance was outstanding aIllong the orphanage group. 
Teachers were conscious of this deficiency of habit which was 
sho\Vll in the following instances: school elections, relying upon 
one's self for wise choices other than voting for a friend or 
as someone told you to vote; standing on one's feet and giving 
a contribution in class other than rewording a remark given by 
another person or reading directly f~om a book; and relying 
upon one's self for school material necessary for the day's 
work instead of scrambling around trying to beg some from a 
friend at the last moment's notice. 
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The lack of originality was shown by both groups. Thirty 
out of forty institutional children weee unsatisfactory and 
twenty of the forty children from private homes were lacking 
in this trait. 
The citizenship rating meant much to the child; in fact, 
when he recieved his report card his first remark is, "I got 
U's this time," or nOh, boy, no U's this time." There was 
a conscious effort on the part of most children to strive to 
overcome their weakness and thus eliminate the U's. The fact 
that a child was able to overcome one of these habits waS both 
gratifying to him and to his parents. The citizenship record 
in many cases ViaS of more importance then scholarship records 
to parents for they could forgive poor scholarship much more 
readily than poor conduct and lack of effort. The institution 
d epri ved child.ren of certain privileges for unsatisfactory 
ratings in such characteristics as "Impolite in S::leech and 
Action", and "Shows Reasonable Amount of Self Control", in an 
effort to cooperate vnth the teacher and school, to prevent 
disobedience, rudeness and impudence. 
A personality rating by anyone person should not be 
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oonsidered final. It requires the oomputing of many ratings 
in order to get an adequate evaluation of the personality of a 
person for diagnostio or judgment purposes. In the evaluation 
of the personality of the ohildren an informal method of obser-
vation was used. Aooording to strong this method still proves 
worthwhile. 
ttThe informal way of studying personality 
whioh able teaohers have always used still 
oonstitutes best method. It oonsists in 
observing how other people reaot to a given 
child and how he behaves in a variety of 
natural situations. If other children 
like him and seek his oompany, if he himself 
is happy and likes people, we have an indi-
oation of a good personality. Through in-
terview and observation the essential, per-
sistent, prediotable oore of personality 
can best be ascertained. ft 1 
B Teachers' Ratings 
The four teaohers who were in daily contact with the 
children were asl(ed to observe the stuc1.ents oarefully, as to 
their behavior, moods, and reactions to various situations for 
the period from Ootober, 1943 through January, 1944. A soale 
for rating the oharaoteristios of eaoh ohild was given to these 
teachers, Table XXXIV. The students were rated 1, sunerior; 
2, average or satisfactory, and; 3, unsatisfaotory, on each of 
the eight points on the scale, Table XXXIV. As every teaoher 
evaluated eaoh oharaoteristio of eaoh child the total number of 
points per person was thirty-two. The total number of pli.mts for 
oharaoteristio oonsidered was 160. 
1 
Ruth Strong, ~ Role of Teaoher in Personnel ~, 
pp. 364-365. 
TABLE XXXIV 
PERSONALITY RATINGS OF CHILDREN FROM INSTITUTIONS 
Al'fD FROM PRIVATE ROWlES BY JrOUR SIXTH GRADE T~ACHERS 
Characteristics Rated Institutional 
1 2 3 
1. Personal Attractiveness 
well groomed and attractive 40 100 20 
2. Initiative and Responsibility 
seeks and creates additional 
tasks 20 80 60 
3. Emotional Control 
show poise and self control 17 131 22 
4. Purposeful Thinking 
show original thinking 12 104 44 
5. Trustworthiness 
has keen sense of obliga-
tion to others 28 94 34 
6. Leadership Ability 
shows ability to lead in 
worthwhile projects 20 68 72 
7. Social Adaptability 
meets differing social 
situations with ease 12 100 48 
8. Speech and Voice 
excellent diction and 
well modulated voice 20 110 30 
Teacher Rating 1 Superior 
2 - Average or satisfactory 
3 - unsatisfactory 
Private Homes 
1 2 3 
50 100 30 
32 100 28 
9 118 33 
22 115 23 
32 114 14 
60 70 30 
38 102 20 
32 106 22 
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Each child rated bv four ter3chers on eight characteris-




There was very little difference in the characteristics 
of "Personal Attractiveness". The institutional children as a 
whole totaled a few points more because of personal cleanli-
ness which was greatly due to the strict routine of personal 
habits. 
It was found that 63 percent of the institutional child~ 
ren contrasted with 17 percent from private homes were lacking 
in the trait of "Initiative and Responsibility". The Orphan-
age regimentation which is often necessary in a large organi-
zation seems to stifle initiative whereas in the private homw 
a child is often forced to seek and create additional tasks. 
As stated previously, sixty-seven percent of the mothers 
from the private, homes were employed outside the home. This 
naturally gave the children more responsibility and freedom. 
While a member of the institution, a child has rare opporuntity 
to show original or pur~)oseful thinking, for most problems are 
solved for him arid he has only to accept the plans. 
The difference in "Emotional Controls", in both rating 
scales, between the institutional child and the child from the 
private home was slight, less than 5 percent, Table XXXIII. 
The teachers agreed that in most cases, when ths school work 
was well planned and the child was interested, there was little 
occasion for emotional outbursts. 
The teachers agreed as to the trait, "Trustworthiness" 
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among the children from private homes and the institutional 
group. They found this particular group of children from the 
private home more trustworthy by 20 percent than the institu-
tional child.ren. Since such a great emphasis on the part of 
the children is put on the marks on the report card, institu-
tional children often find illRny non-acceptable ways of helping 
thermselves and friends gain a passing grade. As their test 
papers are signed each week, the children tried to take home 
satisfactbry grades as good marks often meant spefial privi-
leges. Among this group there were three cases of stealing, 
which was checked on immediately. A teacher does not hesitate 
asl.dng the Orphanage to be on the outlook for money or articles 
which have disappeared for she knows no offense will be taken 
and the fullest cooperation will be given. In fact, all sus-
p~cts are urged to be reported at once for the matron wants 
this trait to be curbed in the beginning. It is sometimes 
felt that the institutional children have more temptations 
placed before them at school than other child.ren as they do not 
have money or individual novelties which children enjoy. Since 
the orphans are now allowed to do work outside the Home, and 
have their own bank books this situation has improved. 
It is a very precarious situation when a teacher apprach-
as a parent even when she is positive thG child has stolen or 
is not honest in obtaining his work at school. Parents are 
very sensitive when a lack of honesty is discovered in their 
" 
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offspring. The majority of parents do not place so high a 
value on superior scholarship that the child will go to dis-
honest means to obtain it. 
The teachers felt that there was a closer check on the 
institutional child than on the children from private homes, 
and that the orphans were usually caught as they told their 
friends or divided the spoils with their companions, while 
often the other child went free. This may account for the 
fact that the institutional children are rated less trust-
worthy. 
In traits 6 and 7, Leadership Ability and Social Adapt-
ability, this rating scale checks with the report card in that 
the institutional group was inferior to the:sroup from private 
[wmes. Over on\. half of the institutional children were rated 
unsatisfactory on both rating scales in leadership and social 
ability, as is found on Teacher Rating of Pupils Citizenship 
on the Public School Report Card, Table XXXIII. This may be 
due to the child's present environment and experience. The 
institutional supervisor adn routine may have limited the 
development of leadership and social ability. 
There waS not a noticeable difference in the trait of 
"Speech and Voice" between the groups. In some cOTIl'1lunities 
where the child waS in the habit of hearing correct English 




In the rating of personality, Table XXXIV, the children 
from the private homes excelled to a noticeable degree in the 
following traits, "Initiative and. Responsibility, Purposeful 
Thinking, Leadership, Ability and Social Adaptability. 
The child's report card citizenship rating as to Per-
sonal, Social, and Work and Play Habits; and the results of 
the rating scale of personality by four teachers have been 
discussed. A review of the child's own estimate of himself 
revealed interesting outcomes. 
C Pupil Questionnaire 
A questionnaire of 65 questions (Table II App end. fx) 
was given to the pupils. These were marked and tabulated. 
Fifteen of these questions were selected to be discussed as 
they follow the three headings, Personal, Social, and Work 
and Play Habits more closely. The following table will show 
the results of the questionnaire given to the children. 
TABLE XXXV 123 
RESULTS OF PERSONALITY QUESTIONNAIRE GIVEN FORTY 
CHILDREN FROM INSTITUTIONS AND FORTY FHOM PRIVATE HOMES 
Questions Institutional Private Home 
Yes No Some Yes No Some 
times times 
PERSONAL HABITS 
1 Are you prompt in turning in 
your assignments? 28 9 3 
2 Do you give daily care to your 
hair, nails, teeth and skin? 25 15 
3 Do you try to meet the daily food 
requirements of a balanced diet? 40 
4 Are you careful not to say or do 
things that might huty others? 35 5 
5 Are you easily excited and lose self 
control in unusual situations? 20 10 10 
Total 148 34 18 
SOCIAL HABITS 
1 Do people find fault with you 
more than you deserve? 34 3 3 
2 Can you stand criticism without 
hurt feelings? 23 15 2 
3 Have you liked most of your 
teachers? 36 4 
4 Do you get along well with your sis-
ters, brothers, and companions? 26 9 7 
5 Do you prefer to have one friend 
at a time? 15 20 5 
6 Have you been selected as a leader 
of a group this term? 10 30 
7 Do you like to be by yourself a 
great deal? 35 5 
8 Do you ever feel lonesome even 
when people are around? 30 8 2 
9 Does it bother you to have your 
teacher watch you work? 28 12 
10 Are books more interesting 
than people? 6 34 
Total 208170 24 
WORK AND STUDY HABITS 
1 Does every little noise disturb 
you when you study? 18 22 
2 Do you find. it hard to keep your 
mind on what you are studying? 20 20 
3 Do you depend upon others to ~lan 
your ~ork and play? 25 10 5 
4 Do you try to do promptly what 
needs to be' done? 20 20 
5 Is your work neatly and carefully 
done? 18 10 12 
Total 101 82 17 
18 8 24 
30 10 
40 
30 2 8 
25 15 
143 35 32 
24 13 3 
28 10 2 
40 
17 20 3 
20 20 
23 17 












Symonds states very briefly the benefits of a question-
naire in rating personality: 
ffA type of diagnosis which promises to 
be fruitful in discovery of problem 
children is the questionnaire. This 
method tends to supplement rather than 
duplicate the ratings of associates. 
\Vhen rating methods tend to discover 
these with beh'avior difficuli ties 
on the basis of reputation, question-
naires and self rating methods help 
discover those who feel unhappy or 
maladjusted. This is an important 
distinction. Rating methods isolate 
those who are behavior problems; 
the questionnaire, those with per-
sonality problems. Those who are 
identified as problems by ratings 
methods tend to be those with extro-
vert methods of adjustment; those 
who admit their unhappiness tend to 
be those with introvert methods of 
adjustment." I . 
The questions on this questionnaire, Table XXXV, could 
be answered only by the child and there is no possible check 
as to accuracy of the aBBwers. Yet it is quite interesting to 
see how these answers coincide with the ratings made by the 
teachers in Table VI. 
In answering questions as to the Personal Habits, we find 
the institutional children checking 148 answers in the affirm-
ative as against 143 from private homes. The greatest diff-
erence waS in being able to decide whether they were prompt 
in turning in their assignments. In this instance a great 
number from the private homes checked this answer, sometimes. 
I 
Percival Symonds, Psyc}tology Diagnosis in Social 
Adjustment, p.49. 
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If this great number had decided in the affirmative or negative 
the picture would have been different. The children from the 
orphanage thought they had more control of themselves than the 
other group. Twenty in the a~firmative, ten in the negative, 
and ten stated that they had perfect control sometimes, while 
there was no doubt in the private home group, twenty-five say-
ing they usuallu had self control and fifteen saying they did 
not. There was practivally no difference in the groups con-
sideration of other people's ~eelings. Most students stated 
they were careful so as not to say things to hurt others. 
As to Personal Habits, the children rated themselves 
practically equal, but this was not so when their Social Habits 
were tabulated as the private home group had a total of 228 
against 208 for the institutional group. In answer to the 
question, "Do people find fault \nth you more than you deserve?" 
thirty-six orphangers answered in the affirmative to twenty-
four in the private homes. The affirmative answ~rs given to 
the next question, nCan you stand criticism without hurt feel- . 
i ~gs?n was given by the twenty-thre: chil(~ren fro:r>t the iusti tu-
tion. These two answers ',vere not consistentas one who could 
accept criticism should not resent being criticised. The 
orphans felt that they get along well with their brothers, 
Sisters, and companions, yf-'_t according to the teachers' estimate 
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we would led to question the affirmative answers. Twenty-
three persons from the private homes had been selected as 
leaders during the term contrasted with ten from the institu-
tion. This agreed with the idea of the teachers mentioned 
earlier, that the orphans needed definite training in develop-
ing leadership ability. 
Not one institutional child stated that he wished to be 
alone a great deal, and most of them stated that they liked 
to have several friends, instead of just one companion at a 
time. Bight people from the private homes stated that they 
enjoyed playing alone and it was a twehty-twenty vote as whether 
they preferred one friend or several. It Was a wholesome fact 
to find that most children found people more interesting than 
books. Only six orphans preferred books to associating with 
people, and two children from the private homes thought books 
more interesting than people. The institutional children felt 
that were congenial with their friends while twenty of the 
other children stated that they did not get along well with 
their playmates. In the Work and Play Habits, it was noticed 
that the children of the institution said that they depended 
on others to plan their wor.k: for them in a greater proportion 
than children from the private homes. This conld be due to 
the fact that such organization of recreation needed in the 
Home was not always the child.'s choice. Aside from this fac-
tor there was very littl~ dif~erence in the responses fro m 
the two groups on the Work and Play Habits. 
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It was notived while compiling the answers to the 
questionnaire that the children from the private homes seemed 
to be able to decide on a definite answer more readily as they 
had only 42 responses marked "sometimes" in contrast to the 
institutional children who had 69. In the margin of the 
questionnaire several institutional children wrote additional 
explanations to their answers. This showed that there was a 
lack of self confidence and sense of personal vfOrth in decid-
ing upon the answers. 
The results of the complete questionnaire may be found 
in the appendix, Table III. 
D Summary 
1. Thirty-eight percent of the private home group were 
rated unsatisfactory by four sixth grade teachers as to person-
al appearance compared with t<'enty percent from the insti tution-
al group. 
2. The institutional group had a careful inspection 
of their perso nal appearance every morning. Since 63 percent· 
of the forty families of the private home children had both 
parents working the children lacked supervision and assistance 
in caring for their personal appearance. 
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3. Ten percent more of the institutional children were 
rated unsatisfactory in the Social Habit than the private 
home group. 
4. In social activities the teachers considered the 
institutional children clannish and found that they formed a 
separate group from other children of the classroom. 
5. Lack of self reliance and initiative was shown by 
50 percent of the institutional group compared with 20 percent 
from the private gomes. 
6. Sixty-three percent of the institutional children 
were ~udged as lacking in originality compared with 17 percent 
from private homes. 
7. There was a diffe~enc~ of only 5 percent in the teach-
er rating of "Emotional Control" in favor of the institutional 
pupils. 
8. The private home group waS superior in the rating 
of "ShoVls Good Sportsmanship". 
9. The pupils from the institution were believed to 
make better use of their time during the school hours than 
the private home group. 
RECOMlvlENDATIONS 
The results of this study surprised the writer, who 
had over a period of years definitely felt that there were 
significant differences between institutional and private 
home children. The findings of this comparison between the 
two groups revealed that there were no significant difference 
in the intelligence scores, the chronological ages and the 
scholarship achievements. Since the marked differences were 
found in the social characteristics the recommendations. will 
dea: with development of this factor. 
More reflective thinking, more student participation, 
more individual responsibility are stressed as factors much 
needed by both the institutional and private home children. 
Students should have a major responsibility in 
planning their own programs, and opportunities of learning 
by living with other pupils. 
Since it was found that the institutional children 
were clannish an effort might be made to try to break down 
this trait by securing the cooperation of the institution 
in allowing the children the advantages of participating in 
the extra curriculum activities such as, using the Public 
libraries, attending symphony concerts and lectures, and 
taking part in the intramural games. 
The writer agrees with the recommendations made by 
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the Child Welfare League of America in reference to the 
Baptist Home. 
"The institutional children should be 
provided with cultural, physical, mental, emotion-
emotional, spiritual and social oppor-
tunities which would enrich their lives 
and help in the development of a mature 
independence of character. 
A well rounded recreational program 
should be provided allowing for active 
and quiet play, indoor and outdoor act-
icities, group games and individual play. 
Sufficient equipment should be provided 
for the development of initiative in 
using it but training should be given 
in the proper care of equipment and toys. tI 1 
The children from the private homes should be trained 
more effectively in the correct use of leaiure time because 
63 percent of the parents worked and the children were with 
out supervision. It is possible that many extra curricular 
activities such as, clubs, intramural activities, art Blasses, 
scout organizations, choral work and folk dances are effective 
for this purpose. 
A longer school day and an enricmnent program of extra 
curricular activities in late afternoon and evening would keep 
the children off the :3treets and give proper supervision. 
In the classroom in order to counteract the recimenta-
tion under which the children live in the institution the 
teacher should develop the individual personalities for living 
effectively in a democracy by providing preparation for self 
direct~on, self discipline and social responsibility. 
1 
Child Welfare of League of Am.erica, Re~ of. t.£.~ V 




RESULT OF THE PROGRESSIVE ACHIEVEMENT TEST 
FORMS B AND C ADMINISTERED OCTOBER 1943 - JANUARY 1944 
TO FORTY PRIVATE HOME CHILDREN ENROLLED IN A PUBLIC SCHOOL 
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1 6.3 6.9 8.0 8.1 6.8 7.2 6.5 6.9 5.4 5.5 6.6 6.9 3 
2 6.5 6.6 6.0 6.4 6.0 5.9 6.2 6.5 6.4 6.8 6.2 6.4 2 
3 4.8 5.0 5.2 5.8 5.7 6.3 5.5 6.2 5.7 6.0 5.4 6.0 6 
4 5.6 5.9 5.9 6.3 6.0 6.6 7.2 7.9 6.7 6.7 6.3 6.7 4 
5 6.7 7.3 8.1 8.5 7.5 8.0 7.9 8.6 8.2 8.9 7.7 8.3 6 
6 4.5 4.8 5.5 5.8 6.5 7.5 6.7 7.3 7.0 7.8 5.8 6.5 7 
7 5.9 5.8 6.0 6.9 5.8 6.3 6.0 6.5 7.2 7.5 6.2 6.6 4 
8 7.2 7.2 6.5 7.6 7.3 7.0 7.0 6.9 8.9 6.9 7.4 7.2 -2 
9 4.8 5.0 5.3 5.5 4.8 5.7 4.9 5.7 5.6 5.8 5.1 5.6 5 
10 5.6 5.6 5.9 6.2 7.2 8.3 7.8 7.8 6.4 4.8 6.6 6.6 0 
11 6.5 7.9 6.8 8.1 6.5 7.3 6.5 6.8 7.0 7.4 6.3 7.5 14 
12 7.8 7.5 8.1 8.4 6.8 7.2 7.2 7.8 7.0 7.5 7.4 7.7 3 
13 5.5 5.6 5.9 6.4 5.7 5.1 6.5 7.1 5.8 5.5 5.9 5.9 0 
14 7.1 6.3 7.3 7.0 7.2 8.3 7.2 8.8 7.8 6.8 7.3 7.5 2 
15 5.2 5.5 5.9 6.4 7.6 7.9 7.5 8.6 7.1 5.3 6.6 6.7 2 
16 6.2 7.2 7.8 7.3 6.7 6.7 7.0 8.0.7.1 6.7 7.0 7.2 2 
17 5.4 5.4 5.3 5.4 7.2 7.3 7.0 7.2 7.0 7.0 6.6 6.7 1 
18 6.8 6.5 7.5 7.6 7.3 7.~ 7.0 6.8 6.4 6.4 7.0 6.9 -1 
19 5.9 6.5 6.3 6.4 5.0 6.0 5.8 6.2 7.0 7.7 6.0 6.6 6 
20 8.2 8.5 6.2 6.5 6.3 6.7 6.6 7.7 7.8 8.3 6.8 7.5 7 
21 6.8 7.1 7.2 7.6 6.5 7.3 6.9 7.1 6.8 7.2 6.8 7.3 5 
22 6.9 6.7 6.5 7.1 6.2 6.8 6.8 7.2 7.3 7.4 6.7 7.0 3 
23 6.8 9.5 5.4 7.9 3.8 7.2 6.8 7.7 5.3 7.9 3.9 7.9 36 
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TABLE I (continued) 
24 5.8 5.9 6.3 6.7 6.0 6.5 5.8 6.2 6.3 6.7 6.0 6.4 4 
25 6.0 6.3 6.7 6.9 6.2 7.3 6.7 7.4 7.4 7.6 6.5 7.1 6 
26 6.7 6.9 6.1 7.2 5.8 6.7 6.9 7.3 7.0 7.8 6.3 7.2 9 
27 7.3 7.3 6.5 7.6 7.3 7.0 7.0 6.9 8.9 6.9 7.4 7.2 -2 
28 5.8 6.2 6.2 6.7 6.3 6.6 6.7 7.2 6.5 6.8 7.4 6.8 5 
29 6.8 7.0 6.4 7.0 6.1 6.7 6.7 7.1 7.2 7.3 6.6 7.0 4 
30 5.8 6.0 6.3 6.8 6.2 6.4 6.0 6.5 6.5 7.2 6.1 6.6 5 
31 5.9 7.6 5.5 6.0 6.0 6.3 5.2 5.7 7.0 7.4 5.9 6.6 7 
32 7.2 7.5 8.0 8.3 6.5 7.0 6.4 7.0 6.4 8.1 6.9 7.6 7 
33 6.5 6.9 7.0 7.5 5.1 5.2 5.9 6.2 7.5 8.3 6.4 6.8 4 
34 7.5 8.2 8.0 8.5 6.5 8.3 6.8 8.5 7.5 9.0 7.2 8.5 15 
35 8.2 7.8 6.9 6.7 6.5 6.7 8.2 8.1 8.2 8.9 7.9 8.7 8 
36 II. 9.5 7.9 8.6 7.4 7.2 7.8 9.5 8.8 9.2 8.6 8.8 2 
37 5.6 5.3 5.9 6.5 7.2 8.3 7.8 7.8 6.4 4.8 6.6 6.6 0 
38 9.3 8.6 7.6 8.6 6.2 5.8 6.7 6.8 4.7 5.6 6.9 7.1 2 
39 8.7 8.9 8.8 8.9 7.3 7.9 7.2 7.8 7.0 7.9 7.8 8.3 5 
40 8.6 6.6 6.9 9.5 7.2 8.1 7.5 6.6 7.3 7.4 7.5 7.6 1 
Median 6.5 6.7 6.5 7.1 6.5 7.0 6.7 7.1 7.0 7.4 6.6 7.1 5 
APPENDIX 
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~ ________________ ~ _________ • __ • __ ~ ______ ~_P_I ___ Pl __ ~_~.,-I ____ __ 
1 5.2 5.4 5.3 5.3 5.5 5.6 5.6 5.7 5.6 5.4 5.1 5.5 4 
2 3.8 5.G 5.1 6.2 4.9 4.6 5.9 6.1 5.9 4.8 5.1 5.5 4 
3 5.5 5.9 6.5 6~8 6.3 6.9 6.1 6.9 6.4 6.8 6.2 6.6 4 
4 6.0 6.0 5.6 5.4 5.2 5.6 5.3 5.9 5.3 6.2 5.5 5.8 4 
5 5.8 5.3 6.4 6.9 6.9 6.3 7.0 7.2 7.5 5.7 6.7 6.3 -4 
6 5.8 5.5 5.1 6.5 6.8 6.8 6.1 6.1 7.4 6.4 6.3 6.4 1 
7 4.9 6.6 7.6 7.6 5.6 6.3 5.9 7.0 5.1 7.3 5.8 7.0 14 
8 5.7 5.1 4.8 5.9 4.4 4.6 4.5 5.6 5.0 5.2 5.2 5.3 1 
9 6.5 6.9 8.1 8.6 6.3 7.2 6.8 7.4 6.0 6.6 6.7 7.5 8 
10 6.1 6.6 7.2 8.1 6.3 7~0 7.2 7.9 7.0 7.4 6.7 7.4 7 
11 5.8 6.2 6.4 6.5 5.5 6.5 6.7 5.0 5.8 6.2 6.0 6.1 1 
12 6.0 6.2 5.6 5.6 5.2 5.8 5.3 6.1 5.3 6.4 5.5 6.0 5 
13 6.7 7.0 6.8 7.0 7.4 7.8 7.9 7.8 8.6 9.0 7.5 7.6 1 
14 6.3 6.5 5.4 5.6 5.9 6.5 7.0 7.1 7.4 6.2 6.5 5.6 3 
15 7.2 6.9 7.3 8.6 6.0 7.2 6.8 6.6 7.3 7.9 6.9 7.4 5 
16 4.6 6.6 6.5 8.1 6.9 7.0 6.7 7.9 8.4 7.4 7.0 7.4 4 
17 7.1 6.8 6.9 8.6 7.4 7.6 7.8 9.5 8.6 6.7 7.5 7.8 3 
18 9.0 7.2 8.1 8.6 7.5 7.9 7.2 7.3 6.8 6.8 7.7 7.6 -1 
19 6.8 7.0 6.0 7.0 7.0 7.1 7.9 8.5 5.6 6.7 6.5 7.3 8 
20 7.2 7.2 8.1 8.6 7.3 7.9 7.0 7.3 7.0 6.8 7.3 7.6 3 
21 6.0 6.3 5.9 6.3 7.3 7.5 7.5 7.9 8.0 8.2 6.9 7.6 7 
22 6.2 7.3 6.7 7.3 6.2 6.1 6.4 6.9 9.0 6.9 6.9 6.9 0 
23 7.0 7.5 6.8 6.g 6.0 6.3 6.1 7.2 6.2 6.8 6.4 6.9 5 
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TABLE II (oontinued) 
24 5.7 6.5 6.4 5.7 6.0 6.1 7.3 6.9 7.0 5.9 6.4 6.2 -2 
25 5.0 5.4 4.7 5.8 5.0 7.3 5.8 6.8 4.8 6.5 5.1 6.5 16 
26 6.0 6.8 7.0 8.6 6.0 7.6 7.1 9.5 6.2 6.7 6.4 7.8 16 
27 3.8 6.5 5.5 6.7 4.6 6.3 6.1 6.5 6.8 6.6 5.6 6.5 9 
28 5.0 6.3 7.1 6.8 6. O. 7.5 6.3 7.3 6.8 7.0 6.7 6.8 6 
29 7.2 7.3 7.0 8.1 6.4 6.7 7.5 7.7 7.2 7.3 7.1 7.4 3 
30 4.6 4.5 5.0 5.2 4.7 5.8 5.5 5.8 3.9 6.9 4.8 5.6 8 
31 8.9 6.9 7.2 7.0 5.9 6.5 6.7 7.4 8.1 7.8 7.2 7.1 -1 
32 4.2 5.8 6.7 6.8 6.0 6.3 5.8 5.8 4.7 5.6 5.4 6.1 2 
33 9.0 7.5 7.9 6.9 7.3 6.3 7.8 7.2 7.4 7.9 7.4 6.7 -14 
34 7.3 8.0 8.0 8.2 7.5 8.0 6.9 7.4 7.0 7.8 7.3 8.0 7 
35 6.9 7.8 9.0 8.6 6.9 8.7 6.8 8.9 7.3 7.0 7.4 8.2 8 
36 7.4 7.3 6.7 7.9 5.5 8.1 7.4 7.7 6.8 6.9 6.7 7.6 9 
37 6.3 6.5 6.0 7.3 5.5 5.5 6.3 6.2 7.8 7.0 6.4 6.5 1 
38 6.7 6.2 5.0.9.5 6.2 7.8 7.1 8.2 7.0 5.8 6.4 7.5 13 
39 7.3 9.5 6.5 9.0 7.410. 7.9 8.9 7.9 7.8 7.4 8.8 16 
40 7.2 7.3 8.6 8.2 5.1 5.8 6.4 7.3 7.0 7.5 6.9 7.2 6 
















QUESTIONNAIRE GIVEN TO THE CHILDREN 
Institution Private 
Yes No Some Yes No 
times 
Do you have an income? 20 20 25 10 . 
Do you earn money regularly 15 25 20 20 
Do you save money each week 15 5 10 30 
Do you like to play alone? 7 30 3 5 15 
Do you usually control 
your temp er? 12· 25 3 27 10 
Do you get along well with 
your brothers, sisters? 26 9 5 17 20 
Do you find it hard to 
start a conversation 
with a stranger? 29 8 3 17 25 
Do you laugh easily? 36 3 1 
Are you careful not to say 
or do things that might 
35 hurt others? 0 5 30 2 
Do you ever feel lonesome 
even when people are near? 30 8 2 36 4 
Are you interested in mak-
ing new friends? 34 0 40 0 
When a new person comes to 
your room do you go and try 
to make new friends at oncelO 10 20 30 0 
Would you rather have just 















TABLE III - (continued) 
Yes No Some Some 
times Yes No times 
14. Are books more interesting 
to you than people? 6 34 0 2 38 0 
15. Are your feelings easily 
hurt? 20 8 12 28 10 2-
16. Do people find fault \~th 
you more than you deserve? 36 3 3 24 13 2 
17. Do you feel tired when you 
wake up in the morning? 3 33 4 6 34 
18. Are you often frightened 
in the middle of the night? 40 40 
19. Do you day dream? 25 10 5 20 2 18 
20. Were you your parent·s 
favorite child? 4 36 0 13 15 12 
21. Do you like to be by your 
selg a great deal? 35 5 8 30 2 
22. Did you ever have a strong 
desire to run away from 
home? 20 .. 12 8 10 30 0 
23. Does it bother you to have 
your teacher watch you do 
your work even if you can 
do it well? 28 12 30 10 
24. Can you stand criticism 
without feeling hurt? 23 15 2 28 10 2 
25. Can you stand kidding or 
teasing? 20 12 8 12 16 13 
26. Are you absentminded? 15 15 10 10 25 5 
27. Do you make friends 




TABLE III (continued) 
.-
Yes No Some Yes No Some 
times times 
28. Do you feel tired most of 
the time? 38 2 40 
29. .Axe you usually in good 
spiri ts? 40 40 
30. Do you feel embarrassed 
when you recite in class? 20 5 15 15 15 10 
3l. Do you hesitate to recite 
in class even when you 
know the answer? 20 15 5 25 15 
32. .Axe you shy with girls? 40 40 
33. Do you like to work out 
doors? 35 5 25 10 5 
34. Do you like to solve 
puzzles? 25 15 35 5 
35. Are you slow to decide thinglO 30 5 35 
36. Have you like most of the 
teachers you have had 
at school? 36 4 40 
37. Do you have a great many 
friends? 35 5 30 10 
38. Do you have any special 
work at home which you do 
for your mother? 40 15 25 
39. Are you often disobedient 
at home? 2 38 40 
40. Have you been punished the 
last week for some mis-
behavior? 3 30 7 10 30 
41. Have you ever smoked? 5 35 8 32 
42. Did your parents know that 
you smoked? 3 2 3 5 
,. 
TABLE III (convinued) 138 
Yes No Some Yes No Some .-. tim§s times 
43. Do you have a room of your own 40 3 37 
44. Do you study with the rest 
of the family in the 
same room? 40 37 3 
45. Do you usually have some 
one to help you \in th 
your lessons? 30 10 12 20 
46. Do you prefer to have one 
friend at a time rather 
than many? 15 20 5 20 20 
47. Do you study \rith the 
radio turned on? 40 5 15 20 
48. Did you go to Sunday School 
or church last Sunday? 38 2 25 15 
49. Does your mother or matron 
go to church with you 
most of the time? 40 5 35 
50. Do you study your Sunday 
School lesson? 25 15 12 20 6 
5l. Does your mother or matron 
choose the shows that you 
see? 40 10 20 8 
52. Are you a member of any 
clubs? 15 25 25 15 
53. Do you hold any offices 
at school? 5 35 3 37 
54. Have you ever been an officer 
in any organization at 
Sunday School? 18 22 15 25 
55. Do you have a hobby? 10 30 20 20 
139 
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TABLE III (continued) 
Yes No Some Yes No Some 
times times 
56. Do you listen to a news 
broadcast every day? 5 23 12 10 20 10 
57. Are you easily excited 
or lose self control 
when unusal things happen? 20 10 10 25 15 
! , 
58. Have you been selected 
as a leader of a group 
this term? 15 25 23 17 
59. Are you prompt in turn-
ing to your assignments? 28 9 3 18 8 14 
60. Do you try to meet the daily 
food requirements? 40 40 
6l. Do you give daily care to 
your hair,nails,teeth 
and skin? 25 15 30 10 
62. Do you depend upon others 
to plan your work and play?25 10 5 10 30 
63. Do you find it hard to 
keep ypur mind on what 
you are doing? 20 20 12 28 
64. Is your work usually neat 
and carefully done? 18 10 12 20 20 
65. Does every little noise 
disturb your thoughts 
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